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What learning looks like at Colham Manor

At Colham we believe that innovation and inspiration are central to classroom practice. When pupils
are engaged and inspired by exciting learning opportunities, learning is deep and motivation is high.

Our school’s approach:

e Children feel safe, happy and valued due to our excellent pastoral care and nurturing
approach
Learning is exciting, engaging and inspiring for all
Learning behaviours are developed and pupils have a growth mindset; they are critically
evaluative of their learning and motivated to improve. Children are not afraid to make
mistakes on their journey to success
The approach is explorative and child-led; building on excellent Early Years practice
Exceptionally high standards and a culture of deep learning mean that progress is rapid and
attainment is high

e ‘Keep Up not Catch Up’ culture ensures that pupils access pre-teaching and interventions as
soon as they begin to fall behind and in most cases before they are able to fall behind

e Staff will do whatever it takes for their children; both academically and from a nurture and
care perspective; we are driven by the conviction that no child is left behind

Our school is a safe environment that provides opportunities through the curriculum to allow
children to flourish. We have developed a culture where opportunities in school and extended
school enable pupils to experience success and build self-esteem. This, in turn, develops the
children’s innate curiosity for learning and enables them to be resilient citizens of modern Britain.

Colham teaching strategies

Clear and challenging learning intentions

Each session has a clear learning intention. Pupils understand what the learning intention is and are
encouraged to reflect on how it can be applied across a range of contexts. Learning intentions are
challenging and link closely to end of year expectations.

Success criteria

Success criteria are generated by children. Through a clear understanding of the learning intention
and modelling by adults, the children are able to identify how to make their work successful. The
success criteria is referred to throughout lessons by children considering their own and their peers'
work and by the adults in the classroom. Clear, personalised success criteria allow children to
critically evaluate their own work and the work of others and allow them to understand their next
steps for learning.

Modelling

At Colham Manor, teachers and support staff use modelling across the curriculum to move learning
forward. It is crucial for teachers to close the gap between what pupils can currently do and what we
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want them to be able to do. Teachers are confident about the learning intention; they are secure
about the success criteria needed to achieve it and model the thinking and strategies needed to
develop expertise. Modelling and scaffolding are crucial for effective progress and can be seen in
writing and maths, as well as across the entire curriculum.

Higher order questioning

Adults and pupils all ask effective questions. In Early Years and Key Stage 1 questioning prompts in
classroom displays help teachers to use a range of types of questions. In Key Stage 2 children are
encouraged to use question stems to ask each other questions and embed a culture of deep thinking.
Teachers planning includes question prompts. Questioning is a key strategy in driving learning
forward. Teachers use questions to challenge pupils' thinking. Pupils use questions as part of the
‘tuning in’ process to shape their learning journeys.

Talk partners

Talk partners are used across the school to ensure pupils are actively engaged in their learning.
Adults model how to be an effective talk partner and pupils are responsible for ensuring that they
use talk partner time efficiently. Teachers expect feedback that demonstrates consideration of each
other’s viewpoints as well as the impact of talking time on learning. Higher order questioning
provides depth to the subject matter and develops thinking and reasoning skills.

Collaboration in the classroom

Group work and collaboration are used to allow pupils to support each other as they learn new skills.
Pupils are encouraged to work as part of a team and they will regularly work with other children,
who may not be of the same ability or in the same friendship group. We believe it is essential to
teach children the skills to work effectively within a group.

Investigation and exploration

Exploration is key and so pupils are encouraged to explore open-ended tasks and investigate within
lessons. Investigative challenges can spark a child’s curiosity and lead to much higher motivation to
learn and achieve.

Drama

Drama is used across the curriculum to make learning relevant for pupils. A range of drama
techniques such as role-play, hot-seating and freeze-framing allow pupils to consider a range of
perspectives. We know that drama can unlock children’s imaginations and help them to identify with
others.

Inspiring teachers

Teachers plan lessons where they inspire and engage children. This may be by using interesting
props to create awe and wonder or by the teacher coming to the lesson ‘in role’. For example, a
teacher may wear a costume and teach in the role of a historical figure or a scientist.

Child led challenge and adaptive teaching

Clear adaptive teaching is shown within all areas of the curriculum; meeting the needs of individual
children as well as providing opportunities to stretch the children’s learning through critical thinking
and real-life problems. Within maths, children have developed the skills to choose their own
challenge based on their understanding and confidence within that area of learning. This means that
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there is challenge in every session for every child. Children are responsible for ensuring that their
learning is stretched and that they are keen to complete the most challenging of work.

Outdoor learning

At Colham Manor, we have fantastic grounds and outdoor resources. Many of the children’s lessons
include outdoor learning. We try to use the outdoors across all areas of the curriculum. This might
be measuring distances between bulbs as we plant them in the garden, using the outdoor stage for
drama activities to inspire writing or going on a bug hunt as part of a science lesson. Outdoor
responsibilities for children include taking care of the school pond and the vegetable garden.

Following children’s interests

We believe that when learning is centred around children’s interests, they are most motivated to
learn and succeed. While this is most evident in Early Years, aspects of child directed learning are
continued through the school.

Keep Up Not Catch Up

The Keep Up Not Catch Up philosophy is central to Colham Manor’s vision for teaching and learning.
It is rooted in the highest expectations of what children can achieve and leads to exceptional
outcomes. Keep Up Not Catch Up is the relentless determination that no child will fall behind.
Children are given every opportunity to ensure that they keep up with the curriculum and meet or
exceed end of year expectations. This eradicates the necessity to catch up. This shared vision
resonates from every classroom.

Non-negotiables

e Leaders, teachers and support staff will all be committed to the Keep Up Not Catch Up
philosophy and approach

e All staff will have the highest expectations of what children can achieve, proactively
supporting every child to achieve their maximum potential

e Staff will commit to using time and resources creatively to maximise all learning
opportunities

e Teachers will engage parents in supporting their child to keep up. This will be done through
structured conversations linked to current assessments

e Teachers will assess effectively. A deep understanding of their children’s learning and
attainment will lead to highly effective planning and teaching
Teachers will intervene immediately and effectively when a child makes insufficient progress
Teachers will have a deep understanding of the curriculum expectations for their year groups
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STRATEGY
Corrective teaching

Pre-teaching

Work watch

Effective feedback

Use of Working Walls

Summative assessment and tracking

Effective planning

EXPLANATION
When a child has not met the learning intention, there is
rapid support so that they are able to continue on the
learning journey the following day. This will usually take
place in the afternoon — and always before the next
session

Pre-teaching benefits pupils who are likely to find a
concept difficult to grasp. In pre-teaching, an adult will
work with a small group to remind them of the basic skills
or vocabulary they need to access the concept and start to
introduce it before the lesson is taught to the class. This
means that when these pupils are taught the new concept
in a lesson introduction with the whole class, they are able
to approach the concept with confidence and can access
the learning intention with their peers

Children who have not made sufficient progress are
identified quickly. Their work is scrutinised daily with the
class teacher and weekly with a member of SLT.
Discussions are had with the child on successes and next
steps. Monitoring should ensure continual improvements
in learning

Feedback can have the greatest impact on learning. When
feedback is delivered within the lesson, or very soon
afterwards, children make much more rapid progress.
Corrective reviews can be used to support teachers with
workload and ensure that feedback is specific and timely,
having the biggest impact on learning. There are a range
of feedback techniques that fit into this.

All classrooms should include working walls including
essential prompts. These displays allow the children to
access support independently. Learning walls will evolve
as the learning journey progresses and will reflect current
learning.

Teachers use outcomes of summative assessment to
inform future planning and teach to the gaps. Where
teachers assess rigorously and effectively, they are able to
identify gaps in children’s learning. This can be done
through using the PiXL assessments, pupil data and QLAs.
Teachers must track and monitor their pupils from their
starting points and all teachers should be aware of their
pupils’ prior attainment.

Effective planning requires time and strategy. Where
planning is highly effective, teachers have excellent subject
and curriculum knowledge and ensure that pupils access
the curriculum at an appropriate pace. Planning must be
related to where the children have to be at the end of each
year and then the planning should work backwards to
enable this to happen. Planning should be responsive to
the children’s needs, but the pace of learning should not
slow if some children do not fully meet the learning
intention. In this instance, effective interventions should
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be implemented. In order to achieve rapid progress, high
levels of challenge are evident in planning.

Parents as partners Parents’ meetings should be conducted as structured
conversations focused on pupil outcomes. Personalized
home learning should be offered to children who need
extra support.

Learning Behaviours at Colham Manor

We are continually developing children’s ability to discuss their learning and encouraging reflection.
Our children will face huge challenges in the wider world and we are working with them to develop
skills and attitudes that will help them to be successful; encouraging skills to learn for life.

Growth Mindset

We believe that it is crucial for children to embrace challenges in learning. We talk to them about
the importance of a growth mindset and a positive attitude to learning. When you believe that you
can achieve, anything is possible! Our child-led approach to adaptive teaching further supports the
idea that all children are able to achieve the highest level of challenge.

Resilience

Children learn from their mistakes and are keen to improve. We believe that our focus on confidence
and self-esteem within school leads to increased resilience. Our aim is for children to be able to
critically evaluate their work and to be able to embrace points for development as a further learning
opportunity.

Risk Taking

We encourage children to take risks and to see their mistakes as a key part of the learning process.
Children are confident to attempt answering challenging questions.

Respect
All members of the Colham Manor community are expected to treat each other with respect.
Independence

We encourage children to believe that they can help themselves when they are stuck, but also know
when and where to ask for help. We have ‘5 Bs of Being Stuck’ posters in classrooms to support
children with the steps to take when they are finding work challenging. In addition, we expect
children to follow the Steps to Success around the school without the need for adult prompting.

Responsibility
Children take ownership of their behaviour and their learning.

We believe that the key to developing outstanding learning behaviours is ‘high challenge — low
threat’. When children feel valued and supported through strong, respectful, positive relationships
with adults, they are far better equipped to deal with a high level of challenge. High expectations
from staff reflect in children’s attitudes to learning.
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Our curriculum aims

Our school intends to:

4
v

Develop values for life, enabling all pupils to respect themselves and others

Support pupils’ spiritual, moral, social and cultural development, equipping them with the
knowledge and cultural capital they need to succeed in life

Develop children’s understanding of what it means to be part of a community and how they
can make a difference

Support pupils’ physical development and responsibility for their own health, and enable
them to be active

Ensure equal access to learning for all pupils, with high academic ambition for every pupil
and appropriate levels of challenge and support

Promote a positive attitude towards learning

Provide an inspiring, creative and progressive curriculum that is coherently planned and

sequenced towards cumulatively sufficient knowledge for skills, future learning and
employment

Provide outstanding teaching and learning experiences which develop compassionate,

confident and resilient learners
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School visits, visitors and experiences

School visits, visitors and experiences should be planned to support learning within the classroom.
They are an integral part of inspiring and engaging learning and can offer unique and memorable
learning opportunities across the curriculum.

We expect at least one visit, visitor or experience to be planned per term. Staff will be mindful of
costs to parents/carers and will ensure that all children have the same fair access.
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1. Clear and challenging learning intentions

Each session has a clear learning intention. Pupils understand what the learning intention is and
are encouraged to reflect on how it can be applied across a range of contexts. Learning intentions
are challenging and link closely to end of year expectations.

What are Learning Intentions?

A learning intention is what the teacher wants the children to have learned or achieved by the end of
a lesson. It's also known as a WALT (We Are Learning To). Learning intentions should be personalised
depending on the ability levels of pupils, and they should be such that children can see what they
need to do to progress. A small group may have a different learning intention to the rest of the class.

Ideally, a learning intention should be something that children didn't know before the start of the
lesson. That way, teachers can avoid any repetition in their classes. They should also look to continue
from the work done in the previous lesson, and end where the next one is due to begin.

How to write Learning Intentions

So that they're aware of what is expected of them during the lesson, children need to know the
learning intention. Teachers should have the learning intentions written on their lesson plans to keep
track of what they're teaching their children. Teachers will also have the learning intention written
on the board ready to discuss with children.

When you’re planning a lesson you need to establish a clear objective. This objective must be clear to
all the pupils. They’ll need to know:

e WHAT they are learning.
e WHY they are learning it.
e HOW it links to their wider learning.

Ideally learning intentions should be SMART: Specific, Measurable, Attainable, Relative and Timely.
Only at the end of the lesson, or series of lessons, will you know for sure if your lesson objective was
specific enough to be measured through some form of assessment.

Learning intentions should be specific statements of what learners will be able to do by the end of
the lesson. They are not the activities or outcomes of the lesson, but the learning gained from
those activities and outcomes.

To know how to write a lesson objective, you need to be clear about what you want pupils to be able
to do or know by the end of the lesson. You also need to know their prior learning. This will help you
to design a learning sequence in your planning that takes them from what they already know (or can
do) to the next level.

Once you’re clear on what learning needs to take place, you can formulate your learning intention.
It’s a good idea to keep the primary national curriculum handy to ensure your lesson objective
corresponds with the aims set out for your year group and the subject you’re teaching.


https://www.twinkl.co.uk/teaching-wiki/walt
https://www.twinkl.co.uk/teaching-wiki/assessment
https://www.twinkl.co.uk/teaching-wiki/national-curriculum
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A great way to frame your lesson objective is to use the initialism WALT or ‘We are learning to....".
The key for writing good objectives is to keep them clear and challenging enough for all learners.

Step 1: Identify the noun or noun phrase for what you what the children to learn.
e.g. adjectives

Step 2: Use Bloom’s Taxonomy to decide on the level of learning.

e.g. comprehension

Step 3: Identify a measurable verb from Bloom’s Taxonomy.

e.g. describe

Step 4: Add additional information to add context to the learning.

e.g. We are learning to describe a cave using adjectives, and explain our ideas.

What is Bloom’s Taxonomy?

Bloom’s Taxonomy is a classification of the different outcomes and skills that educators set for their
students (learning outcomes). The taxonomy was proposed in 1956 by Benjamin Bloom, an
educational psychologist at the University of Chicago. The terminology has been recently updated to
include the following six levels of learning:

1. Remembering: Retrieving, recognising, and recalling relevant knowledge from
long-term memory.

2. Understanding: Constructing meaning from oral, written, and graphic messages
through interpreting, exemplifying, classifying, summarising, inferring, comparing,
and explaining.

3. Applying: Carrying out or using a procedure for executing, or implementing.

4. Analysing: Breaking material into constituent parts, determining how the parts relate
to one another and to an overall structure or purpose through differentiating,
organising, and attributing.

5. Evaluating: Making judgments based on criteria and standards through checking
and critiquing.

6. Creating: Putting elements together to form a coherent or functional whole; reorganising
elements into a new pattern or structure through generating, planning, or producing.

Like other taxonomies, Bloom’s is hierarchical, meaning that learning at the higher levels is
dependent on having attained prerequisite knowledge and skills at lower levels.


https://www.twinkl.co.uk/teaching-wiki/blooms-taxonomy
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Here’s a handy table of sample verbs to help you with choosing a measurable verb:

Knowledge

define
identify
label
list
match
name
recall
recognize
record
relate
repeat
select
state

Comprehension

classify
compile
conclude
discuss
describe
explain
express
give examples
identify
interpret
recognize
summarise
translate

Application

apply
calculate
demonstrate
develop
interpret
locate
operate
perform
practice
predict
present
report
use

Analysis

analyse
calculate
categorise
classify
compare
contrast
determine
differentiate
distinguish
examine
outline
test

Synthesis

arrange
assemble
compose
construct
design
develop
diagnose
manage
organise
plan
propose
relate
summarise

Evaluation

assess
compare
critique
decide
determine
establish
evaluate
judge
measure
rate
recommend
select

10
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2. Success Criteria

Success criteria are generated by children. Through a clear understanding of the learning intention
and modelling by adults, the children are able to identify how to make their work successful. The
success criteria is referred to throughout lessons by children considering their own and their peers'
work and by the adults in the classroom. Clear, personalised success criteria allow children to
critically evaluate their own work and the work of others and allow them to understand their next
steps for learning.

Success criteria is a set of features which a teacher wants to see in a child's work throughout a lesson
or term. It is a good way to ensure that pupils know what's expected of them. It also encourages
students to challenge themselves and think carefully about how they structure their work.

Success criteria will usually be shared with pupils or created by them and referred to regularly before
being used for self-assessment or peer assessment.

The success criteria should be established at the very beginning of the lesson so your pupils know
what the aims of the lesson are. Success criteria are not only for the benefit of the child but for the
teacher too. Providing your pupils with a goal and an aim at the beginning of the lesson encourages
them to work more efficiently as they have an endpoint they have to meet. As a teacher, having a
goal for the lesson makes sure that the class keeps on topic and can reflect knowing that they learnt
something from that lesson.

What does Success Criteria look like?

Below are some examples of success criteria for Year 2 instruction writing:

v/ lused an introduction
v/ |l used numbered instructions in the right order

v/ lused the present tense

These desired outcomes for the end of the lesson are direct and clear. Success criteria has to be clear
and concise for pupils to make sure they understand what is being asked of them so they can achieve
it. When a child has completed the task of that lesson they can reflect upon the success criteria to
see if they achieved all the goals of the lesson. They will feel a sense of achievement and pride
knowing they did what was asked of them for that lesson.

Success Criteria in English

Example of Y3 English lesson on adverbs:

v/ | canidentify an adverb in a sentence.
v/ | can describe what adverbs are for.

v/ |can use an adverb in my own sentence.
v

| can use adverbs to improve speech sentences.

11
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Establishing the criteria at the beginning of the lesson gives your class an idea of what is expected of
them. It also provides them with their own personal goals which they can tick off once they have
achieved them.

Success Criteria in Maths

In Maths lessons it is a great idea to have the desired outcome present from the beginning of the
lesson as it provides all your students with a sense of achievement once they have completed the
lesson.

Example of a Y3 lesson on measurement:
v/ | can measure the length of sides of rectangles and squares.
v/ | can add the measurements of sides together to calculate the perimeter.

There are fewer outcomes in this lesson as what is required of your students is to understand a
formula and put this into practice. Again the use of clear outcomes and the phrase 'l can' will provide
your students with a sense of achievement and joy as they can reflect on all the new information
they learnt that day.

12
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3. Modelling

At Colham Manor, teachers and support staff use modelling across the curriculum to move learning
forward. It is crucial for teachers to close the gap between what pupils can currently do and what
we want them to be able to do. Teachers are confident about the learning intention; they are
secure about the success criteria needed to achieve it and model the thinking and strategies
needed to develop expertise. Modelling and scaffolding are crucial for effective progress and can
be seen in writing and maths, as well as across the entire curriculum.

What is modelling?

Modelling is... an instructional strategy in which the teacher demonstrates a new concept or
approach to learning and pupils learn by observing, listening and or making learning notes.

Noun Observational learning
The definition of observational learning is picking up how to do something by watching another do it.

“Learning would be exceedingly laborious, not to mention hazardous, if people had to rely solely
on the effects of their own actions to inform them of what to do. Fortunately, most human
behaviour is learned observationally through modelling: from observing others one forms an idea
of how new behaviours are performed, and on later occasions this coded information serves as a
guide for action.”

Albert Bandura 1977

Where modelling can take place within a lesson

Presenting new information.

Teacher explanation,
demonstration and modelling.

3

Construct new meaning.

Teacher explanation, joint
practice and modelling.

. 4

Apply to demonstrate
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Teacher explanation joint
practice and modelling.

The diagram above illustrates where modelling can take place within a lesson following the TEEP
cycle

(Teacher Effectiveness Enhancement Programme — which elicits six learning stages)

13
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1. Prepare to learn (WALT and revise previous learning),
2. Learning outcomes (Success Criteria),

3. New information (teach new learning),

4. Construct (lesson practise time with teacher),

5. Apply to demonstrate (independent application),

6. Review (plenary — has Success Criteria been met/AfL).

Modelling can be used in all stages to help learn a new skill, undertake a task more effectively in
terms of the success criteria, develop thinking skills, and thought processes etc.

The 4 different types of modelling.

Task and performance modelling

Task modelling occurs when the teacher demonstrates a task that pupils will be expected to do on
their own. This type of modelling would precede activities such as a science experiment, foreign
language communication, physical education tasks etc. This strategy is used so that pupils can first
observe what is expected of them, and so that they feel more comfortable in engaging in a new task
or activity.

This type of modelling can also be used for setting expectations for presentation in books,
handwriting or formatting, for example, using a visualiser to model in a teacher exercise book so that
pupils are clear and can see what is expected of them.

Metacognitive modelling

Pupils need cognitive support to help them learn to solve problems. A teacher modelling and
thinking aloud while demonstrating how to solve a problem are examples of effective cognitive
support.

Metacognitive modelling demonstrates how to think in lessons that focus on interpreting
information and data, analysing statements, and making conclusions about what has been learned.
This type of modelling would be particularly useful in a maths lesson, when teachers go through
multiple steps to solve a problem. Teachers would talk through their own thought process while
they do the problem on a board or collaboratively.

“This thinking-out-loud approach, in which the teacher plans and then explicitly articulates the
underlying thinking process... should be the focus of teacher talk.” - Bandura

This type of modelling can also be done in a reading lesson, for example, while the teacher asks
rhetorical questions or makes comments about how to anticipate what is coming next in a story. It
can also be conveyed by providing prompts, modelling the use of the prompt, and then guiding
pupils as they develop independence. In most effective teaching, pupils are given words such as
“who,” “where,” “why,” and “how” to help them begin to ask questions.

” o«

14
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Modell ffoldi hni

A scaffold is temporary support that is used to assist a student. These scaffolds are gradually
withdrawn as learners become more competent, and include the teacher ‘thinking out aloud’ as they
solve the problem.

When using modelling as a scaffolding technique, teachers must consider the pupils’ starting point in
the learning process for that particular subject and also anticipate likely mistakes or misconceptions.

Teachers first model the task for pupils, and then pupils begin the task and work through the task at
their own pace. For example, in writing, a teacher would show the thought processes they go
through as they determine the topic of the paragraph and then use the topic to generate a summary
sentence.

In order to provide a supportive learning environment for pupils who have additional needs or
English as an Additional Language (EAL), teachers will probably need to model the task multiple
times.

Student-centred modelling

Often the most effective type of modelling in terms of pupil engagement, teachers ask pupils to
model a performance, task or a thought process.

In student-centred modelling, teachers engage pupils who have mastered specific concepts or
learning outcomes in the task of modelling it to their peers.

This type of modelling makes the class less “teacher-centred,” which, in some cases, provides a more
supportive learning environment for students.

An example of this might be to ask a pupil who has mastered a concept in maths, to represent and
explain their understanding visually to their peers, as illustrated in Allan Palvio’s model below.

K ll Non-verbal
processing NN
connections ™\
& integration
P
//,/
Verbal s
processing

Stimuli Senses Working Memory Long Term Memory
(limited capacity)

Image from linked source

In order n effective modeller there are a number of hould take.

Prepare the lesson well, particularly if you are going to conduct a demonstration that is new to you.
If you are about to model something new for the first time, you might write out a script and rehearse
what you are going to say. Plan the questions you are going to ask student to check their

15
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understanding (what, where, when...) and what you will ask to ensure greater depth of learning
(why, how might etc.)

Take into account pupils’ prior knowledge and experiences. Model your thinking to explain links
between an idea they have seen before and the one you are about to introduce. Think out loud the
connections and the reasons for developing or changing this model.

Maintain the pace of the lesson by using modelling for short periods only, especially if pupils are not
used to this way of working. Until pupils’ listening skills have developed, model just a small part of an
activity, for example, the conclusion of an investigation.

Remember to task pupils with some sort of activity during modelling to ensure levels of engagement
are high.

Repeat the modelling of a process (teacher or pupil) whenever necessary. Some skills are only
acquired through repeated practice.

16
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4. Higher Order Questioning

Adults and pupils all ask effective questions. In Early Years and Key Stage 1 questioning prompts in
classroom displays help teachers to use a range of types of questions. In Key Stage 2 children are
encouraged to use question stems to ask each other questions and embed a culture of deep

thinking. Teachers’ planning includes question prompts. Questioning is a key strategy in driving
learning forward. Teachers use questions to challenge pupils’ thinking. Pupils use questions as part
of the ‘tuning in’ process to shape their learning journey.

What is Higher Order Questioning?

Higher order questioning encourages the development of higher-order thinking and encourages
pupils to engage in metacognition by thinking and reflecting on their own learning. It involves them
developing independence in planning, monitoring and evaluating their learning.

This approach to questioning uses Bloom's Taxonomy, a series of hierarchical levels that build on
each other and progress towards higher-order thinking skills (refer to ‘clear and challenging learning

intentions’).

Bloom’s Taxonomy for Higher Order Thinking

This table of question stems moves through 6 levels of questions. The first three levels are

considered lower order questions:

Remember
To retrieve, recognise and recall
relevant knowledge from
long-term memory.

Who...?
What...?
Where...?
When...?
Why...?

How much...?
How many...?

True or false?

Can you explain why...?

e Can you say/write in your own

words...?

What information can you infer
from...?

What did you observe...?

What does this mean?

Choose the correct answer.
What do you think?

Is this the same as ...?

Can you give an example of..?.
Choose the best definition of...?
This represents.. . .

Is it valid that ...?

What seems likely? Show in a graph,
table, chart etc.

o Which statements best support ...?

e Can you clarify?

What was the main idea?

Apply
The ability to use learned material in
new and concrete situations.

How would you demonstrate...?
How would you present...?
Draw a story map.

Explain the decision-making

process of...

e Do you know of another
instance where ...?

e Can you group by characteristics
suchas...?

e Which factors would you change
if ...?

e What questions would you ask
of this character...?

e How would you change...?

e How would you modify...?

17
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The final three levels are considered higher order. Higher order questions are what we use for Critical
Thinking and Creative Problem Solving:

Analyze
Understanding the underlying structure
of knowledge to be able to distinguish
between fact and opinion.

Evaluate
Making judgments about the value
of ideas, theories, items and
materials.

Create
Reorganising concepts into new
structures or patterns through

generating, producing or
planning.

e How can you sort the different
parts...?

e What can you infer about...?

e How would you explain...?

e Which persuasive technique is
used?

e Determine the point of view, bias,
values, or underlying intent
presented in the material.

e If ... happened, what might happen
next?

e Howis...similarto...?

e What do you see as other possible
outcomes?

e Why did ... changes occur?

e Can you explain the result of...?

e Do you know of another instance
where...?

e Can you show how certain
characters/instances are similar or
different?

e What questions would you ask
of...?

e Canyouillustrate...?

e What choice does ... (character)
face?

e Can you tell the difference
between...?

e What is the problem with...?

e What success criteria would
you use to assess...?

e What information could you
use to prove...?

e What information would you
use to prioritise/order..?

e What changes would you
suggest...?

e Do you believe ...?
e How would you feel if ...?
e How effective are ...?
e \What are the consequences of
.7
o What influence will ... have on
our lives?

e What are the advantages and
disadvantages of ...?

e Whyis ... of value? What are
the alternatives?

e Do you think... is a good/bad
thing?

e Why did... choose...?

e What would happen if...?

e List the ways you can...?

e What could a solution be
for...?

e Do you agree with the
action/outcome?

e Can you brainstorm a list of
new and unusual uses for ...?

e Can you develop a proposal
that would ...?

e How would you test ...?

e Which alternatives would you
suggest for...?

e How else could you ...?

e Describe a rule or common
understanding about...?

e How would you design a plan
to...?

e What could you invent to..?

e What changes would you
make to revise...?

e Can you invent a new ending
for...?

How to plan for Higher Order Thinking questions:
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Step 1: Refer to your carefully constructed learning intention (WALT) for each session and consider
which higher order questioning prompts are best matched to assisting pupils in achieving their

learning intention.

Step 2: Consider where you will utilise these questions within the fabric of each lesson. How will
these be used in the planning phase of the session (start of the task)? How will these evolve in the
monitoring phase of learning (during the task)? How will higher order questions be utilised to
evaluate learning (after the task)?

Step 3: Include within your planning, the opportunities for modelling higher order thinking as well as
those questions you will pose to pupils.

the task):

= Have you sean a task
like this before?

= What prior knowledge do
you have that might help?

= What is your pdan S goai?

= What strategias wal
you usa?

= What mzources will
you need?

= How will you stay
focussed and motivated
durimg the tazk?

= Are thera any bits that you
rmight find tricky—what
wiill you do if you get
stuck?

3. Evaluating (after the task):

Did you achieve your goal?

How o yowr plan help—oid yow have to adapt 7
How well did your strateqies work?

Did you stay motivated and on fask—what helpad?
Do you nead momadess support naxt ime?

What will you do diferantly next fme?

What have you learnad about yourself and your

learning?

Here is a handy table to help you construct higher order questions:

2. Monitoring (during
the task):

Howy are you sticking
to your plan?

Is the strategy you have
chosan working or do
you need fo try
something else?

Have we used any
strategies in the past that
might help you hera?
Do you have everything
you need?

Cowld you chack it with
your pariner io sea how
you are getting on?
How are you staying
focussed and sticking
to the plan?
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The
Question
Matrix!

What?

(Event)

When?

(Place)

Where?

(Time)

Which?

(Choice)

Who?

(Persen)

Why?

(Reason)

How?
(Meaning)

WAGELL

Get your children thinking...

Is?  Has?Did?>  can?  Should? ~ Would? will? Might?
Does? Was? Could?
(Present) (Past) (Possibility) (Opinion) (Probability) (Prediction) (Imagination)

Visit www.literacywagoll.com for more FREE resources!
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5. Talk Partners

Talk partners are used across the school to ensure pupils are actively engaged in their learning.
Adults model how to be an effective talk partner and pupils are responsible for ensuring that they
use talk partner time efficiently. Teachers expect feedback that demonstrates consideration of
each other’s viewpoints as well as the impact of talking time on learning. Higher order questioning
provides depth to the subject matter and develops thinking and reasoning skills.

What standards should we apply to talk partners?
Support pupils to:

- Ask questions to check understanding and clear up any confusion (clarify meaning)
- Present information so that learners can follow the line of reasoning (use evidence)
- Demonstrate command of the conventions of standard English (use correct grammar)

One of our goals as teachers is to help our pupils to become fluent.
Fluency
“Before we own a word, we need multiple exposures — for
recognition around 20 times, for production, nearly 60 times.

To provide that exposure to pupils, teachers need a variety of activities.”

Paul Nation, Learning Vocabulary, 2020

Planning talk partner activities
We should:
MAKE THINKING VISIBLE

- Consider starting a unit of work with a collaborative activity, as it can be powerful for inquiry.

- Think about what you will do for pupils who for whatever reason, will not be able to
participate.

- Consider building in opportunities for pupils to revise their performance in the activity (this is
very useful for children who have had school absences)

“Collaboration can increase learning, even if no pupils in that particular group, knows the correct
answer.”’

Why Peer Discussion Improves Student Performance In Class Concept Questions, Smith, M. K, et al. (2009)
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The Rosenshine Principles:

Building knowledge and understanding steadily
Enquiring through questioning

Assessing for learning

Reviewing

The cognitive science behind Rosenshine’s Principles of Instruction

by @lnner_Drive | innerdrive co.uk

Retrieval practice () 1 Daily review
g to to
practise recalling information.

Spacing
Rewisiting rmaterial regularky.

Interleaving
Mixing up topics within a subject. () 4. Provide models

Cognitive Load Theory

Awvoiding overloading students”
working memory to aid transfer to
long-term memaory. (O} & Check for understanding

Growth mindset
The belief that one's skills, abilities and
intelligence can be developed.

Metacognition
The ability to analyse your thinking and
choose a helpful thought process, (O) 2. Independent practice

Resilience & delayed gratification

The ability to overcome setbacks. 10. Weekly and menthly reviews

Grouping Strategies:

Considerations

Daily open conversations — teachers put sources or questions in bags or on the board for pupils to

Use data to put pupils in temporary groups, based on their needs (skills development or
knowledge, etc....)

Strategically encourage pupils who are similar to collaborate more naturally than they might

otherwise.

Daily routines for collaborations can help save time because expectations become
normalised.

Assign groups by passing out different numbered cards or colours (luck of the draw).

discuss.

Daily closing exercises — in the final minutes, connect-extend-challenge.

Discussion tables — teachers have a small group of pupils highlighted on the board indicating they

have ‘discussion table’ that day: they know that they will be called to come to explore a topic in more

depth.
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Collaboration in the classroom

Group work and collaboration are used to allow pupils to support each other as they learn new
skills. Pupils are encouraged to work as part of a team and they will regularly work with other
children, who may not be of the same ability or in the same friendship group. We believe it is
essential to teach children the skills to work effectively within a group.

Research: Collaborative Classroom Definition and Meaning | Top Hat

A collaborative classroom is a classroom where students actively work with each other and with an
educator in an active group learning environment. Collaborative classrooms utilise group learning
principles, peer feedback and, often, technology such as tablets, and laptops to promote discussion,

improve class participation and prompt greater knowledge generation.

Collaborative classrooms refer to teaching circumstances that emphasise group education. In a
collaborative classroom, students are encouraged to think critically, troubleshoot problems and offer
feedback to peers. As collaborative classrooms promote deductive reasoning and cooperation

amongst students and teachers, they are valuable tools that prepare students for the workforce.

EEF: Collaborative learning approaches | EEF

What Is It?

A collaborative (or cooperative) learning approach involves pupils working together on activities or
learning tasks in a group small enough to ensure that everyone participates. Pupils in the group may
work on separate tasks contributing to a common overall outcome, or work together on a shared
task. This is distinct from unstructured group work.

Some collaborative learning approaches put pairs, groups or teams of mixed attainment to work in
competition with each other in order to drive more effective collaboration. There is a very wide
range of approaches to collaborative and cooperative learning involving many different kinds of
organisation and tasks. Peer tutoring can also be considered as a type of collaborative learning, but is

reviewed as a separate topic in the Toolkit.

Key Findings

1. Collaborative learning approaches have a positive impact, on average, and may be a

cost-effective approach for raising attainment
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2. Pupils need support and practice to work together; it does not happen automatically.
Professional development can support the effective management of collaborative learning
activities.

3. Tasks and activities need to be designed carefully so that working together is effective and
efficient, otherwise some pupils may struggle to participate or try to work on their own. It is
important to ensure that all pupils talk and articulate their thinking in collaborative tasks to
ensure they benefit fully.

4. Competition between groups can be used to support pupils in working together more
effectively. However, overemphasis on competition can cause learners to focus on winning
rather than succeeding in their learning.

5. The most promising collaborative learning approaches tend to have group sizes between 3

and 5 pupils and have a shared outcome or goal.

How Effective Is The Approach?

The impact of collaborative approaches on learning is consistently positive, with pupils making an
additional 5 months’ progress, on average, over the course of an academic year. However, the size of
impact varies, so it is important to get the details right.

Collaborative learning can describe a large variety of approaches, but effective collaborative learning
requires much more than just sitting pupils together and asking them to work in pairs or group;
structured approaches with well-designed tasks lead to the greatest learning gains.

There is some evidence that collaboration can be supported with competition between groups, but
this is not always necessary, and can lead to learners focusing on the competition rather than the
learning it aims to support. Most of the positive approaches include the promotion of talk and
interaction between learners.

The evidence indicates that groups of 3 — 5 are most effective for collaborative learning approaches —
there are smaller positive impacts for both paired work and collaborative learning activities with
more than 5 pupils in a group. There is also some evidence that collaborative learning approaches
are particularly promising when used to teach science.

British Council: Collaboration in the classroom: a learner’s road to success | British Council

24


https://www.britishcouncil.in/blog/collaboration-classroom-learner

Learning at Colham Manor Aspire, Achieve, Thrive

‘I speak, you listen! | order you obey!’ Teaching has come a long way from this doctrine, and
teaching styles have changed immensely. All for good reason. We speak now of collaboration and
interactive learning. We speak of 21st-century skills and preparing learners for the future—building
social skills, developing effective communication, critical thinking, and problem-solving. It is all very
exciting, but what does this really mean for our students in context? How do we hone these skills in

our language classrooms?

A good start is ‘Collaboration’. Empowering our learners with the skills essential to work together. In
the words of Henry Ford above ‘If everyone is moving forward together, then success takes care of

itself’

Collaboration involves deciding goals together with others, sharing responsibilities, and working

together to achieve more than could be achieved by an individual on their own. (Barfield, 2016)

Where Do We Start?

There are a variety of strategies to introduce collaborative learning experiences in the classroom. The
simplest of these being whole-class discussions, group work and pair work . Students work together,
share different perspectives, and listen to the thoughts and opinions of their peers. All of these

processes ‘discussion, clarification, and evaluation of other’s ideas’ facilitate learning.

Project-based learning is another interesting way to engage students in collaborative learning.
Besides being a welcome break from the usual classroom routine, project work also promotes
autonomous learning. It provides students’ with the opportunity to think out of the box and devise

solutions to real-world problems.

With the dawn of the digital age, several apps and websites have surfaced to help students
collaborate on digital platforms inside and outside the classroom. Padlet is great for collaborative
brainstorming; Google Classroom is a good learning management platform where students can
continue classroom discussions, download handouts, and submit assignments. Google Drive lets you

edit and share documents and spreadsheets online and is a useful tool for student collaboration.

Easier Said Than Done!

Although collaboration is effective for student learning, we cannot simply put students into groups

and pairs and expect them to work productively. Students will only be able to work together if they
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have learned how to do so. They also need relevant oracy skills to express themselves during the

activity. (Littleton and Mercer, 2013)

More often than not, stronger learners take the lead during collaborative tasks and steer the
discussion as they deem fit. Weaker learners may shy away from sharing or simply nod in agreement,

defeating the purpose of collaborative activity.

How do we work our way around these challenges? It all boils down to effective setup.

Get It Right

Setting up the task appropriately is key to the success of collaborative work.

o Discuss objectives: We need to tell students why they are being asked to work
together and convince them of the value and benefits of collaborative work for
learning.

o Set ground rules: Get the students to put together a set of rules that they need to
follow during collaborative activities, e.g. Everyone must share, listening is key, respect
everyone’s opinions, agree/disagree politely.

e Establish goals: State a clear aim for each collaborative task and let students know
what they need to achieve together within a given time frame.

o Create moderately sized groups: A group of 4-5 students is ideal for active
participation.

o Introduce talking points: Give students specific points for discussion and encourage
exploratory talk around these points.

e Monitor carefully: Monitoring is key to ensure students are on-task and engaged. It is

essential to check that there is a positive learning environment.
Moreover, we as teachers must model what we expect in a collaborative classroom—listening
patiently, paraphrasing appropriately, questioning politely, and artfully negotiating. The way we talk

to our students has a strong influence on their attitude and conduct during group work.

Encourage exploratory talk in a class where students critically but constructively discuss ideas. Value

diversity, build trust, promote open communication, and watch these trickle down to your students
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during collaborative tasks. More importantly, praise and appreciate students’ efforts at every step of

the way to bolster this positive learning environment.

Don’t Take Our Word For It...

Lev Vygotsky (1978) stated that cognitive development stems from social interactions within the
zone of proximal development (See figure below). In simple terms, two heads are better than one!
According to Vygotsky, the Zone of Proximal Development is the area where the most sensitive
instruction or guidance should be given. This will allow the child to develop higher-order thinking
skills that they can then use on their own. Interaction with peers is said to be an effective way of
developing skills and strategies, and Vygotsky recommends that teachers use cooperative learning

exercises in order that less competent children develop with help from more skilful peers.
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7. Investigation and Exploration

Exploration is key and so pupils are encouraged to explore open-ended tasks and investigate within
lessons. Investigative challenges can spark a child’s curiosity and lead to much higher motivation
to learn and achieve.

Exploration - a metaphor for curriculum study

Exploring the curriculum is a process of investigation, discovery, and meaning-making. It involves the
teacher as a guide, assisting and supporting the students along the way, but it doesn’t mean the
children are either left to find out everything for themselves or told what to do every step of the way.

Exploration is about setting off with a purpose and working together to achieve as much as we can.
Not everything we do will work and not everything we find will be useful, but in the process of
exploration pupils will acquire new skills, learn new information, and develop new understanding.

Exploring the curriculum doesn’t mean taking our pupils along a well-trodden path, from one familiar
place to another, it means setting off at the start of the year with a plan that includes all the major
elements but gets a bit blurry around the edges, encouraging us to find out new ways and new things
for ourselves. It means having staff and pupils that want to know where they're going, have ideas
about the best way to get there, and are interested in stopping and looking at things along the way.

Pupils develop their attitudes, dispositions, and values as they explore the curriculum. They are
positioned as a competent and knowledgeable team, with ideas of their own. Such a group has
agency, vital to the process of learning. They appreciate that the journey involves hard work and
application, it won’t all be easy, and at times they will face challenges, but — and this is the vital
ingredient — they learn that the journey will be enjoyable, exciting, and worthwhile, and they will
discover many new things along the away, making all their hard work worthwhile in the end.

Using investigations in the classroom:

Children are naturally curious. Good teaching in every subject exploits this very human characteristic.
Rather than just telling pupils something, make them think about a topic or area of enquiry. At its
simplest, this might just be ‘asking a question’ rather than ‘telling’. This promotes a more active
approach that is much more effective than passive ‘telling’ in promoting lasting and active learning.

Step 1: Beginning - Use brainstorming to open a topic. You can do this with the whole class, or begin
with groups and then have a whole-class session. The important things are to make pupils think
actively about the issues being raised and to establish their current knowledge of the topic.

Step 2: Choosing the focus - A brainstorming session will throw up many different ideas that could be
recorded on the working wall/flipchart. You, as the teacher, now have the opportunity to focus on
the key area that is to be investigated.

Example:

® In Geography, Year 6 teaches about the link between human activity (for example energy
use) and the local environment. In the brainstorm, some pupils talk about local worries
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about the use of different energy sources. You might decide that an investigation into
‘whether renewable energy sources are more sustainable than non-renewable sources and if
so, why’ should be the focus.

Step 3: Planning your investigative approach -It is important that pupils think about the methods to
be used and why. This helps them develop personal investigative skills.

Example:

e |n History, you could interview grandparents or older members of the community ideas such
as ‘what things used to be like’

Step 4: Carrying out and reporting the investigation

The pupils then have to carry out the investigation. Before they do this, it is important to establish
the way the findings are going to be reported back. The form this takes depends on the nature of the
investigation. You can have a fairly informal investigation where the report back might be ‘verbal
reporting’ to the whole class. The report could also be in the form of a chart, to show similarities and
differences in findings.

Example:

e In Art & Design, pupils might ask the same selection of questions about a particular painting
style to at least two local artists. This could be reported back to the class as a verbal report or
chart

Step 5: Interpreting findings

Once the data is reported and recorded, the findings have to be interpreted. This is key and it is very
important that you, the teacher, do not dominate discussions initially. Make the pupils voice their
own ideas (in verbal or written forms) before beginning to steer them, perhaps through questioning,
to the key learning interpretations you are looking for.

The investigative approach should become a habit for the good teacher.
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8. Drama

Drama is used across the curriculum to make learning relevant for pupils. A range of drama
techniques such as role-play, hot-seating and freeze-framing allow pupils to consider a range of
perspectives. We know that drama can unlock children’s imaginations and help them to identify
with others.

Literacy Tree: The Dramatic Roots of The Literacy Tree

Here at the Literacy Tree, we thoroughly appreciate how drama can add a whole new dimension and
depth to English, and many other curriculum subjects. When Drama is peppered through a sequence
of literacy lessons, it can bring a narrative and its host of characters to life. It breathes new energy
and vividness into dialogue and pathos into scenes from the tender to the treacherous.

Drama is also vital in how we share poetry. The most important way for children (and adults alike) to
understand the rhythm and pulse of a poem truly is to witness its performance and to revel in its
musicality. For both poetry and playscripts, performance is a critical part of the publishing process.
Afterall, what better way to get a clear sense of audience and purpose?

Drama is woven through many of the planning sequences that make up the Literary Curriculum.
Indeed, we feel that there are many aspects of Appendix 2 and the Teacher Assessment Frameworks
that a well-timed, well-chosen Drama activity will help nudge securely into place.

Here are some of our favourite Drama activities — some may be very familiar to you - that crop up in
our planning sequences and ways they can support children’s written outcomes.

The Hook for the Book: We always begin with a dramatic bound into a book. This could be a

mysterious suitcase or footprint arriving in the class or children handing in their ticket to board a
doomed ship. We must create the context of the book in the classroom and spark a sense of
excitement and trepidation before our literary voyage begins. This can always lead to the teacher Hot
Seating as one of the main characters. Children ask investigative questions and make initial
predictions.

Conscience Corridor/Decision Alley: In every story worth telling there is a problem. A dilemma. Our

pained protagonist stands aghast at this crossroads. At that precise moment, before committing
themselves to one fated trajectory, multiple possibilities and their consequences unfold. This activity
is a wonderful way to explore these different hypothetical avenues.

One child in roles as one of our characters walks carefully down a corridor lined with the rest of the
class on either side. The character asks each of the children for the pros and cons of their potential
decision. “Should | pay the Pied Piper?” “Should | tightrope walk across the Twin Towers?” The
children on either side could be advisers in a royal court; wavy trees in a dark forest or simply
concerned friends.

This can lead to children using a wide range of literacy skills to give advice:
Command sentences: “Please turn back now!” “Think before you act.”

Coordinating and subordinating conjunctions: “Before you leave home, think about your dear
grandmother!” “When you step out over the edge, don’t look down — be fearless.”
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Modal verbs: “You could do a deal with the Pied Piper.”

The subjunctive voice: this gives proceedings an urgent, formal tone: “l urge you to consider your
position very carefully.”

This activity could lead to a rich balanced argument or a persuasive letter.

Thinking in Circles: The paths ahead for our main character may not always be so clear. In the book
Cloud Tea Monkeys Tashi’s mother is so ill that she can no longer work. Tashi lays awake at night
being buffeted by a whirlpool of worrisome thoughts that seem to lead nowhere.

In this activity, children stand in a circle around a child in the role of the main character. Each child
repeats a worry that will be circling around the main character’s fraught mind. A great way to
practise conjunctions and the conditional sentence:

“If your mother is ill, she won’t be able to work...If she is unable to work, she won’t be able to earn
money.... If she can’t earn money, then she can’t pay a doctor.” It could also lead to a chance to
practise question tags, “She will get better, won’t she?” “She must see a doctor, mustn’t she?”
Children can chant their sentences at different volumes and the repetition of the conditional and
guestion tags together can express a character’s inner turmoil. A superb springboard into writing an
anguish-filled diary entry.

Freeze Frame and Thought Tapping: This activity allows children to inhabit the headspace of a range

of characters in a particular scene. Print off a range of scenes from the text and, in groups, children
choose one scene and create a relief. Once the group has decided on their poses, they can perform
this to the rest of the class. The class teacher can move around the children’s created scene and, as
they hold their poses, thought tap children, tapping them gently on the shoulder. Actors have to
vocalise what they think their character might be feeling. This activity encourages inference and can
draw in various sentence types: question, commands, exclamations and statements.

If each scene is photographed and stuck in books, it can be a fresh way for children to sequence main
events in a narrative and write captions.

Creating Conversations: Dialogue is a huge part of the curriculum and is an integral part of children
writing a narrative. It is important to give the children a chance to plan a piece of dialogue and act it
out. Give pairs of children a folded A3 piece of paper and some speech bubbles. Children write the
character’s names at the top of each half and record the dialogue in a zig zag down the page. Next to
the speech bubbles, children can also record what the character was doing and thinking while they
said this.

Children can act out their dialogue with their partner for the rest of the class. This activity can
develop children’s storytelling amongst their dialogue. It can also allow children to experiment with
the language of speech (using the apostrophe creatively to show accent, ellipses and dashes to show
pauses and interruption). Children can then “burst the bubble” and frame the dialogue within the
appropriate punctuation, developing their use of the reporting clause.

Whilst this list is by no means exhaustive, these activities will help to bolster children’s sense of
narrative, pathos and dialogue. So, on occasion, if you haven’t already, encourage children to put
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down their well-worn pencils, push tables back, limber up, get into character and strut the boards (or

the classroom carpet as the case may be). Break a leg!

Primary National Strategy : Drama-Primary-National-Strategy.pdf
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Drama - key teaching points

Drama needs o be explicitly taught in its own right and can also be used as a tool
for understanding in subjects across the curriculurm.

Drama provides many opportunities for children to use heritage languages and knowledge
of a range of cultures to experiment with styles of speaking, gesture and mime.

When teaching children to participate

in performance:

« develop characters through movement,
use of voice and facial expressions,
dialogue and interaction with
other characters;

+ use space and grouping, props and
different ways to adapt to an audience;

« create dramatic effects through music,
lighting, sounds, costume, make-up
and scenery;

+ develop understanding of how to act out
plots, dramatising the problem, climax
and resolution:

+ provide opportunities for rehearsing,
polishing and presenting plays
for performance.

When reflecting on work in progress
as well as evaluating at the end:
+ use appropriate technical vocabulary:

+ encourage discussion of the meaning of
the drama and how this is created in
speech and action:

+ prompt comparisons of dramas on a
similar theme, contrasting
dramatisations of stories or events with
original texts or recounts.

© Crowm enpyright 2003

by contaciing DIES Publications and quoting ref DFES 04242003
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Extend children's understanding

of drama by:

« going to live performances and viewing
a range of plays on screen;

= talking about how theatrical effects
are achieved:

+ collecting and considering reviews,
programme notes and advertisements
and relating these to what they
have seen.

Using the convention of teacher in role
+ Teacher in role involves taking on some
aspects of a character in the situation
being explored. Sometimes this may be
signalled by changing voice or putting
on a plece of clothing (such as a scarf

for a pirate). Alternatively, use a
convention such as standing in or out
of a circle, holding an item or clapping
to signal moving in or out of role.
Working in role can be a way of
challenging children’s ideas and
influencing their thinking without
stopping the drama.

Thits leafiet is ane of & series of four. Additional copies of al leaflets can be ordered

Speaking, Listening, Learning:
working with children in Key Stages 1 and 2

Drama - making it work
iIn the classroom

To develop their skills in drama, children need to learn to:

improvise and work in role, creating and sustaining roles both
individually and when working with others;

script and perform plays and stories using language and actions to
express and convey situations, characters and emotions;

respond to their own and others' performances, commenting
constructively on dramatic effects, characterisation and overall impact.

When teaching drama, remember to:

model language which is appropriate to the role, context and theme;
challenge children to move beyond the familiar and everyday;

build in time to reflect on both the meaning of the drama and how

it is enacted;

structure activities in a unit of work to build both children’s skills in
drama and work in role, and their understanding of themes and ideas;
vary the techniques used so that children develop a repertoire and
make progress in performance, working in role and evaluation;
establish ground rules for drama sessions so that children have

a clear framework within which to create roles, explore movement
or develop scenarios.

dapartmant ._.\H . Qualifications w:&.
education and skills a Curriculum Authority
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Freeze frames

Conscience alley

Freere frames ane =8l mages ar sient tableanx
usexd taillusrate a specific inddert o ewnt.
They are useful for enabling dose souiny of an
noident ar situaton. Indvidual children o goups
ane asked o represent e chaacers ata
=igrificant mament. Freere frames can be
mproyssed ar panned bicfly. Postioning and
bady shape have ta be consdered carefuly in
arder ta repre st ideas ar emalions. Freeze
frames d=o help establish raes by gising
children $inking time. Sequental frames cn be
usexd o represent e key everts a5 a naraive
magresses. Freere frmes can be broughtta [fe
frough improvisaion o used == the ba=s for
thaught racking.

._._E:m_; _..Enx:_m

This is agood technique for oeating and ten
examining he pivate thaughts of doraces at
particulady terse momerts of a narmative. &
focuses an the chamciss in a fresee fame, ar
thase fram an angaing drama where the action
Fers been frozen. B imvobees e restoff te doass
oanribting ideas s if ey were speaking the
taughts of one af the damcers. These can
suppart ar oonirast with the words that the
characters actually say. The clss makes a
drde amund the charactier and =ays ter
thaughis one at a ime, ar indsidual childnen
can stand next ta the frozen caracter and
=peak ther houg hts aloud.

|
Eo_,_a_:m N re \

Comdence ar decsian aley i= a meas

of expianng a chaacher’s mind 2t a momer
of orisis and of imesfgaing the comple sty
of the dedsion hey are fadng.

The dass create twa ines facng each ather.
One child in mile 2= a2 parioular characer

wak = down the “aley’ betwen the lines.
Children waioe the charadier's thoughis, bath far
ard agarst aparioulsr dedsion ar acian that
the chaacer is fadng, acting as his'her
omscence. The child in mke st o his
onscence before making a ded=san about

the course af acion o take.

Hot-seating

Hatseating fooses closdy an a daracter and
enables mativation o be expgored. B is also 3
gaad way af exglanng the gaps ina chaade's
stary. Hot-seating irmabves he dass in asking
quesions of someans in role s a character,
ficional ar histarical, who sifs in the hofosest '
The quesSars can be pregared ar mposised.
This wares best if both the rae player and the
quesioners ae familiar with the character and
the narraive ar siatan.

Forum theatre

Meetings

Forum theatne alows an inddert or ewent o
e seen from difierent pants aof dew, making it
a vory usofil sirate gy for examining altermatiie
ideas. A small group acts ot a scene while he
restaf the doss watch them. The cless work
o direciors of fhe growp inrale, eq. asking
them toact o spesk in a different way,
=uggesting hat a characiermight behave
differertly, questioning the caractiers in rale,
ar suggesting an altemaive nerpretaian

far wiet is happening.

Paired improvisation

This srategy helps o get chidren quickly inta
a drama. Pars are gven mies o agnes themn far
themaslwes. They begn a dialogue on & sigral,
making the corversation up, inrae a5 the
charachers, as they ga darg.

The teacher in rale, perhaps as an oficial

can call a mesting far he whale dass o attend.
Mieeing s enable infomation fo be shared with
the whale growug =a hat a group dedsan can be

made abor the situstion they face. Mestings
enoawrage chidren toadopt a callective mle,
eg. s slanders ar Romans, which can help less
confident children. Mestings used 2t te stant of
adrama can be an efficent way of creating mles
o focusng an a prokiem.

Flashbacks and
___mm_.. :.._:.....mam )

These strateges ane cfecive for geting children
o foous an the corsequenoes af acian rather
than an the action il They hap avaid e ful-
scale batie soene, forexample! They encorage
reflection and dsousion. They stop e dramatic
action and require the children to refoous an
something $at happmed befone, which may
heve camed apartioular event, o happened
later, petaps ama consegquence of the acian.
Other sirafegies, such as freeee frames, may be
used to ceate the fashback from the
perspective of diferent people o characters.

© Cirsan copyight. 1000
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OSCU discussion - key teaching points

Planning for group work includes deciding
the best size and composition of the
groups and which roles children will take.

Group size

« Working in pairs is quick and easy.
It demands a contribution from
bath partners.

= Working in small groups of three or
four offers diversity of ideas without
becoming threatening or cumbersome.

« Working in larger groups of five to seven
produces a greater range of ideas and
helps pupils gain the confidence and
skill to contribute in whole-class
discussion.

Group composition

+ Friendship groups are secure
and unthreatening and help children
build confidence.

+ Ability groups enable work to be pitched
at the appropriate level of challenge.

+ Structured mixed-ability groups ensure
a range of views and are especially
suitable for tasks which require diversity.

+ Mixed- as well as same-language
groups offer advantages to children
learning English as an additional
language, depending on the nature of
the: task.

+ Random mixed-ability groups increase
children's experience of working with
different partners and different views.

+ Single-sex groups are socially more
comfortable for some children and can
be useful in contexts where one sex
tends to dominate.

Roles for group members

+ Leader/chair - organises the group,
encourages all to participate and
to complete the task.

+ Scribe - notes main points of discussion
and any decisions, checks accuracy
of notes with group members.

+ Reporter - works with scribe to organise
the report on findings, summing up and
presenting ideas.

+ Mentor - helps group members to
carry out the task, supporting them
and explaining what is needed.

+ Observer - makes notes on how
the group works and on different
contributions, then shares the
observations with the group.

Primary
National Strategy

Speaking, Listening, Learning:
working with children in Key Stages 1 and 2

Group discussion and
interaction — making it work
in the classroom

Working together in pairs and small groups helps children to learn to:

+ develop the language and social skills needed for cooperation
and collaboration;

- use exploratory language to try out ideas;

+ extend their ideas as they share these with others;

» stretch their language as they talk critically and constructively:

- support and build on each other's contributions;

+ take their turns in discussion.

Children need varied experience of groups, including:

- for different purposes, such as investigating, problem solving,
sorting, planning, predicting, reporting, evaluating;

+ with different outcomes, such as carrying out an experiment,
constructing an artefact, making a presentation, deciding
on actions;

+ learning to use talk in different ways, such as discussing,
hypothesising, agreeing and disagreeing, questioning, reflecting.



) Hl._ll-..

Think-Pair-Share

Children are asked to consider an issue =
or problem individually, such as reading

and preparing a response to an

information text, or preparing a news

item to be read aloud. They then explain

their ideas fo a pariner. After the pairs

have discussed the issue, they may join

another pair, share views and emerge

with a group conclusion or perspactive.

Jigsaw procedure:

Snowballing

Children are organised to discuss something or to investigate
an issue in pairs. The pairs then join another pair to form a
group and share their findings. The small groups then join
Kb =

together to make a larger one, for example:

- 4 —w f —> 16 —» whale-class plenary/centre

This approach can be useful when controversial material is -
being read and evaluated, perhaps for bias or for poriraying
sterentypical images.

Envoys

This is a method of
laborious and repe
Once each group has completed its initial discussion, it sends out one member as
an envoy to the next group. Envoys move round all the other groups in turn
explaining/sharing ideas gathered from the groups they have visited.

=

eminating ideas and information that can overcome a more

Group

—mme xample: Ihe lask 15 10 proc
(1) &(2)

Organise the class into home groups, preferably of
equal numbers

Number each child in the home group: 1, 2, 3 or 4. If
the numbers in a group are uneven, two children can
be set the same individual task: 1, 2, 3, 4, 4

Assign each child with the same number (i.e. all the
number 3s) to one area for investigation.

The children now rearrange themselves to form expert
groups (i.e. all the number 1s together, etc.) to
undertake investigations, discuss their work and agree
on the main points to report back to the home group.
Children re-form into their home groups and each
individual member reports back on the findings of the
expert group.

i Statements game
- £

A group is given a set of cards on which

Home Groups

i statements are written. The group is asked

‘ to agree, through discussion, how to
categorise the statements, e.g. either agree
or disagree with the statement or place them
n order of importance or relevance, when
some might be considered of equal
mportance, using the power triangle:

[x = a statement)

ve procedure of having each group 'report back’ to the whole class

Information gap

CE an iniorm an ook aboul the Homans

(4)
to investigate

Roads & transport

(5)
fo report bagk

Slaves & citizens

Expert Groups

Rainbowing

Each member of a working group is given a colour.
When the group task is complete the children form
new groups according to their colows. Within the
colour groups, children compare findings/discuss
what they have achieved. This is a useful way of
disseminating and sharing ideas. It helps children to
clarify their own understanding and provides an
opportunity for them to question others and to seek
justification for any viewpoints. It is a useful
technique for reading and critical evaluation of
fiction or poetry. It can also be used for drafting and
redrafting, when children work on a story starter in
one group and then, in their colour group, pool
ideas and draw out the best features. The process
can then be repeated for the next phase of a story.

Choose a topic that can be divided into two complementary parts, fior
example, a comparison of the lives of rich and poor children in Victorian times
or a discussion of the pros and cons of experiments on animals. Split a small
group into two sub-groups and give each group information related to one part
of the topic. To complete the task, pupils will need to use talk to share the
information and draw it together.
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Children need planned opportunities to listen and respond to different
speakers - including friends, the whole class and a range of adults, as well

as to radio and TV broadcasts. For children new to English, it is particularly
helpful to support listening by providing non-verbal cues including illustrations,
maodels and actions.

Listening - key teaching points

Make listening
necessary

Avoid repeating what children say,
and expect others to respond.

Devise activities where, to complete
the task, all children need to have
contributed what they know.

Do not repeat instructions.
Sometimes speak quietly.

Insist children respond to the
last speaker (this may need to include
wait time).

Make sure children answer the guestion
they are asked, e.g. how or why or
what, and do not accept vague replies.

Encourage children to speak audibly
so all can hear, making teacher
rephrasing unnecessary.

& Croen copyright 2003
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Encourage active, responsive
listening

Give a purpose for listening in advance.

Present material clearly with prompts to
support listening, e.g. using voice to
signal changes in focus, emphasising
key words.

Demonstrate active listening,
e.0. eye contact, asking guestions,
quick recapping.

Help children identify features of
language, gesture and non-verbal cues
which help the listener.

Ask children to reflect on
how they listened.

Practise strategies to structure listening,

e.g. physical responses to mark key
points, forming mental pictures,
thinking of a question to ask.

ER e b 4

Speaking, Listening, Learning:
working with children in Key Stages 1 and 2

Listening — making it work
in the classroom

Listening needs to be explicitly taught and reinforced
throughout the curriculum.

When listening, children are:

+ hearing models of language in use;

+ learning about how speakers use gesture, volume, tone;

+ observing how, in groups, speakers interact, take turns and
influence others.

In developing their skills in listening, children need to learn to:

+ ask guestions to clarify what they have heard;

+ build on what others say;

+ evaluate what has been said;

+ respond non-verbally, e.g. by nodding or maintaining eye contact.

Children show they have listened and understood when they:
+ identify the gist of an account;

+ recall main ideas;

+ re-present information;

+ follow instructions correctly:

+ make relevant comments and responses;

+ respond to others, maintaining communication;

+ ask questions to clarify understanding;

+ notice significant uses of language;

+ create new meanings based on what they have heard.

departmant fos PP Quelifications and
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Fahile gahble

The teacher tells the
children they are going
to listen to a story and
afterwards work in pairs
and retell it After the
initial telling, one child
begins to retell the story
to a partner as fast as
hefshe can, but with as
much attention o detail
as possible. After a
minute the teacher calls,
‘Changal’ and the
listenar now has to
continue with the tala.
This pattern continues
fior a numiber of turns

It is important to lat the
children know they do
not have to retell the
story in the same words
as the teacher. However,
they do have to listan
carefully in onder to
remembser the plot and
the sequence of events.

Barrier games foous

on giving and receiving
instructions. They
promipt children to focus
on what they nead o
complete a task. The
speaker has to give clear
information and explicit
Instructions to the
listemer. The listener

has to ask questions

to clarify understanding
and gain information,
while kesping track of
what has been said. For
axample, place children
on aither side of a
soreen, 50 that a speaker
can describe an object
that the listenar has 1o
draw. Alternatively a
speaker can ghme
directions from one map
while the listener draws
the route on a blank
version of the same map.

Word tennis

This Is a way of making a
stary with & pariner, and
emphasises listening for
key words, main points
and events, focusing on
the need to make sense
Each person says one
word or phrase in turn so
that the story is
continually passad
backwards and forwards.
For example: onces
thera/ was/ a/ queen/
wha! wanfted! fo/ My sof
shes sent! fard .

or: once there was

a girkwho lked writing
plays/so she began ...

Draw a story _

Read & story while the
children sit and listen.
Pause at the end of
sections, allow some
think time and tell
children to draw the
redevant part of the story
At the end of the story,
ask children what the
story is about and gat
them to retell the story
from their drawings

Us
K7 class® oo™

Telephone

conversations

To emphasise the nead
o use language rather
than gesture or facial
axprassion, children sit
back to back with
‘telephones’ for
conversation. The
content of the
conversation can vary,
for example it might be
passing on information,
discussing a problem or
describing &n event.
The children must listan
carefully to what is said
since they cannot sea
the person speaking

Different listening

frames can help children

focus on what they hear

- before a broadcast,

for example:

= give the topic and ask
children to work out
guestions they would
like: answers to

= guide the listening
by ghiimg children
headings to help them
listen systematically

= suggest children count
on their fingers each
time they hear key
waords: different groups
should listen for
different words

= ask children to make
a jplcture im their
heads as they listen.

a@OSEQCQ@

All changel

Select a sentence and
say it in a monotone.
Now repeat the senfence
using different intonation,
e.g &5 8 question and
then as an exclamation
‘What Is the impact of
the change?

Show that a sentence
can mean different things
depending on which
wards are emphasised,
e.q | didnt borrow my
brothers best soket
yesierday How does

the meaning change?
This can be varied to
explore the use of
gestune, lisiener eye
COntact or
encouragement.

€ Criwn copyight 7001
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Speaking - key teaching points

When teaching children lo make Remember to:
extended contributions, encourage « give children time o think before
them to: they respond 1o questions;
+ make eye contact with listeners; » expect children lo provide extended
+ speak clearly and audibly: answers thal will interast athers
= use facial expression and gesture in the class:
lo emphasise peinls and refer « Tallaw up children's conlributions
lo objects and places: with further questions rather than
« use precise and persuasive words repetition of filual praise;
lo comvey meaning and hold « choose lopics that will challenge
listeners’ allention: childran cognilively;
« make meaning clear, onganising « expect children lo speak o the class
ideas in a helpful order and making or group, not just 1o the leacher;

links betwesan them;

+ respand 1o olhers' conlributions
by adding o elaborating on them o
by pulling across anolther view.

+ make sure children speak loudly
and clearly s0 others can hear.

Children learning English as an additional language
For these children it s paricularly helplul to:

+ allow rehearsal lima befare asking used, distinguishing everyday and
tham o contribule; lechnical meanings, exploring
« expect more than one-word comman melaphors and idiams;

ANSWErS; + group children carefully, judging
« provide models of appropriate use haw best 10 Lisa their difering sidlle
of English and reinfarce correct in English;
usaga wheraver possible: « check thal children undersland the
« ensure children become familiar with key waords and concepls neaded for
different ways in which wards are the topic or theme talked about.

Al times, children benefil from _.._m__...m their home —m_...mr_mmm. for exampla
when gelling their ideas logether.

© Crows oopyighl 1M1
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Primary
National Strategy

Speaking, Listening, Learning:
working with children in Key Stages 1 and 2

Speaking - making it work
in the classroom

In developing their skills in speaking, children need to learn to:
» adapt their speaking to the listeners:

+ use arange of ways to express themselves:

» use talk to clarfy their ideas:

+ sustain their talk to develop thinking and reasoning.

Speaking Includes:
+ puiting thoughts into words and sharing in groups:
* taking opportunities to speak at some length to explain ideas
in different situations;
+ giving a talk or presentation using gestures, aids, rhetorical devices.

Children need planned opportunities to speak In a range

of contexts, including:

+ to different audiences, such as the class, the teacher, other adults:

+ with different levels of formality, such as with friends, to another class,
in assembly:

+ for different purposes, such as recounting events and telling stories,
explaining and describing, justifying views and persuading others.

Children need to be taught how to make mone extended contributions
such as:

« expanding ideas, using because, so, If, but;

» making connections between reasoning and predicting:

+ using language to organise and sequence ideas.

s e _u.h ) Dueslificatsons and
education and skills @ Curriculum Authority
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Speaking - useful
classroom techniques

Talk partners

T enakbide all children o participate in speaking:

= put children into pairs and allocate time for each o

talk to the other at specific points in a teaching
sequence, .. 1o share experiences, generate
ideas, reflect on what thay have just learned

= retain pairs for a period of time, &g up to half a

term, so that they establish routines, gain
confidence and develop more extended turns.

Debates

Encourage children o
stick to a point of view
and to use languags
persuasively. Choose a
topic where they need
to look for new
information and which
allows for different
points of view. Divide
the class into groups o
develop their arguments
and reasons. They can
either choose one
person to present thedr
ideas or organise the
presentation batween
tham. Share ideas for
howy to be persuasive in
the presentations.

Predicaments and problems

Use opportunities from across the curriculum to
focus attention on the language needed when
problems are difficult to solve, for example:
= an historical figure at a critical furning podnt
= scientists considering the consequences of

a discovery, discussing pros and cons and

wiays forward

As children talk they will need to weigh up

alternatives, recognise conflicting points of view
and negotiate situations. This can invobe role-play.

or inform

Photos and paintings

Use pholographs or paintings to encourage groups
to construct a story or report. Help children to tell
the story dramatically, using voices for characters
and intonation for climax or atmosphere.
Use photos in different subjects:
= geography - photopack of a particular place
or emvironment
= design and technology - photographs of
constructions to discuss how buildings are
designed

= history - compare photographs with artists’
impressions of events and objects.

Just a minute

Give children a topic and ask them to speak without
hesltation, deviation or repetition for up to a minute.

Othars can challenge when the rules are broken
and if the challenge is successful the challenger
continues the topic to the end of the minute
uniess challenged!

Crome copyight 3003

Glove puppets and
shadow theatre __

Puppets can be used by children to make and tell
stories. Providing a tape recorder while children are
rehearsing or developing the script helps them to go
through an oral drafting process and understand
howw they develop and refine their story. Children can
reflect on thelr use of language and volces

This technigue can also be used to explain, instruct

Radio
broadcast

To focus on how 1o
sustain talk without the
help of gestures, eye
contact or help from
listeners, ask pupils, in
pairs or small groups, 1o
make a radio broadcast.
The topic should involve
axplaining and
reasoning. or trying to
persuade listeners. After
playing back different
examples, discuss what
makes a good radio
broadcast.
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Progression

Year 1/2

-t
—
o™
-
3]
D
>=

Year 5/6

Can hafshe

= conwey simple information showing awarensss
of whal the Tslensr nesds 1o know?

= use words 10 sequence and sustain lalk?

= speak chearly and sndfibly (o 3 lange group?

= wary voice and inbanahion with purpase?

= ke a long bum sponlanemsly?

= give & clear stcounliEaplanstion which
is suslained and poemglele?

= g presenlalion lechniques such &5 vissal
aids, gesiures?

= g formal Esngusge approgr alely?

N = rgema featuren
Wi arpi, A R £y

w7 . forrasl largange

Can hesshe:

= prigenise and thape s lak, making
cormeciions belween idess and drawing on
dillerent points of wiew?

= e sLandsrd English Spproprisbely?

= USE pErsuasive lechnigues deliberaley
Iy influence e Bslener?

= g Spoken language Imaginalively, emgaging
Ihe sblention and inlerest of the Bslener?

In Speaking and Listening in

Can hefshe:

= lishen with suslained concentralion to olihers
in e class and bo &0 sdull speaking?

= ask relevanl queslions, lallow insiuclions
and remembes msin poinks?

= jdenlily points of inlerest when islening
liv & slory lold or broadcssi?

Can hetshe:

= lishe atlenlively in discussion by following
up painks, agresing of disagresing wilh
olher speskersyT

= e background knowledge aboul speakers
L focis their Isbening purposefully?

broadeasts some of The
al feabures wied in shaping

and onganising meanings?

—
Duing e o diacuaion sl

i riuned udeeg iy
ey o QAo

= idenlily the imporiance of some key
differences betwesn formal snd informal
spoken language?

= anahyse and evalusie hiw efleclively speakers
wie language 1o argue and persuade?

= SusLain listening 1o dilfefent sowrces, meking
Thesir own nobes?

-

Can bey'she:

= ask and answer relevant quesiiong
and sugges! idess o alhers?

= Lake Durers a5 & speaker snd Eslener when
working wilh ollers?

= consider allemalives, aree whal 1o do
and report this 1o another group?

Can hefohe:

= 1 talk Io plan and onganise wiorkl in a group?

= participsle in group work when: the Lacks
are bolh speculalive and practical?

= waerk: in groups of differen] sires, laking
difTerent roles?

= surslain group werk over lime, ofganising
groap members. and resournes?

Can hedtshe:

= plan and manage work in groups
wilh rrinimum supenvision?

= undersiand snd make wie of & vankety of ways
I suppon, challenge and accepl crilicsm?

= negoliale and meke decisions 1aking accounl
of Slbernalives and conssquences?

= take dilferenl roles effectively, including
leading the group?

Key Stages 1 and 2

Drama

Can hefshe:

= s improvisalion and work in mole 1o explore
characlers and silsalions?

= presenl dramalisalions Do adhers in he class,
Based on work they hae done?

= Lk aboul how some dramalc effects sre
ackisved in lhve of recondsd peformances?

Can hefshe:

= improvise dislogue and evenls fo inlemprel key
ideas snd Haues?

= perfomn plays 1o engage he inberes] ol &n
audience in schoal?

= pinpare and comment consiructively on the
success of dilferent performances?

Can hesshe:

= susksin and reflect on how dilferent
technigues. for working in role help o explore
comple issues?

= dievise and perfonmn a play o
a specific audience?

= pyaluale diferenl asgecls of 8 B perfoimance
inchuding craraclersation, dramalic ellfects and
suisbility fer dilferent sdfiences?
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Primary
National Strategy

Speaking, Listening, Learning:
working with children in Key Stages 1 and 2

Progression

The posier sels oul some crileria for assessing progress throughout the primary age range.
Key questions. are ibustrated by examples of children's attanment taken from tha

ACCOMpAanying video,

Use this poster 1o promobe discussion about children's progress in the four sirands of
speaking and listening (speaking. listening, oroup discussion and dramal.

Suggested activilies

Ghve teachers the relevant questions for their year group and ask them bo observe bao or
hres children in one week and then wrile a brief nole aboul each one, answering tha
questions. The Kind of mote & illusirated in the D2enges on the posier

Foliow this wup with discussion in year groups o develop consensus around expectations
appropriate 1o these children.

ACTOSS The yaar group, consder whether the teacher nobes swuggest there is prograssion
and wihelher curmiculum plans could Support the progress Detler.

fre there opportunities for teachers to gain further understanding of progression by visiting
each olhars Classnoems? FI!IF-EIWE. & Year 3 lescher ﬂl:rs.e-r-ﬂng Year & children or &
Reception leacher obsendng a Year 2 class can gain insight inte whal can be achieved at
Me end of 8 key slage.

Compare record-keeping on speaking and lstening (ses Handbook pages 33 and 34).
Does the forrat and detall suppor the identification of progression? Afe There gaps in the

recmds?

Thease key quesiions are equally valid for children learning English as an additional language,
although they may enter the sysiem al different times and so develop spoken English at a
different rate.

0 Crowen coprriginl 10
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9. Inspiring Teachers

Teachers plan lessons where they inspire and engage children. This may be by using interesting
props to create awe and wonder or by the teacher coming to the lesson ‘in role’. For example, a
teacher may wear a costume and teach in a role as a historical figure or a scientist.

An inspirational teacher often embodies several key qualities:

10.

Passion for Teaching: They show enthusiasm for their subject, making learning engaging and
exciting.

Empathy and Understanding: They connect with students on a personal level, understanding
their individual needs and challenges.

Encouragement: They foster a positive environment, encouraging students to take risks and
embrace mistakes as part of the learning process.

High Expectations: They believe in their students’ potential and set high, achievable
expectations, motivating them to strive for excellence.

Adaptability: They tailor their teaching methods to accommodate different learning styles
and adapt to various classroom dynamics.

Inspiration through Stories: They share personal experiences and stories that resonate with
students, illustrating the impact of perseverance and hard work.

Lifelong Learning: They model a love for learning by continually seeking knowledge and
improvement themselves.

Supportive Community Builder: They create a sense of belonging in the classroom,
encouraging collaboration and respect among students.

Critical Thinking and Creativity: They promote critical thinking and creativity, encouraging
students to explore ideas and develop their own perspectives.

Mentorship: They serve as mentors, guiding students beyond academics and into personal
growth, helping them navigate challenges.

These qualities help create a nurturing and motivating environment that encourages students to
reach their full potential.

Creating an inspirational teacher involves several key steps and qualities:

Foster Passion: Encourage teachers to explore and deepen their passion for their subject
matter. Professional development opportunities, workshops, and collaboration with
colleagues can ignite enthusiasm.

Cultivate Empathy: Train teachers to understand their students' backgrounds, emotions, and
learning needs. Empathy can be developed through training, mentorship, and reflective
practices.

Encourage Creativity: Provide freedom for teachers to innovate in their teaching methods.
Allow them to experiment with new ideas, projects, and teaching styles.

Promote High Expectations: Support teachers in setting and communicating high
expectations for all students. Provide tools and strategies to help them scaffold student
learning effectively.
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5. Build Community: Create a supportive school culture where teachers feel valued and
connected. Facilitate team-building activities and opportunities for teachers to share their
experiences.

6. Model Lifelong Learning: Encourage teachers to pursue their own learning and professional
development. This can include attending conferences, participating in webinars, or pursuing
further education.

7. Provide Resources: Ensure teachers have access to the necessary resources, materials, and
technology to enhance their teaching and support student learning.

8. Offer Mentorship and Support: Pair less experienced teachers with mentors who can guide
them, provide feedback, and share strategies for inspiration and engagement.

9. Recognize and Celebrate Success: Acknowledge and celebrate the achievements of teachers
and students alike. Positive reinforcement can boost morale and motivation.

10. Encourage Reflection: Promote reflective practices where teachers regularly assess their
teaching methods and their impact on students, allowing for continuous improvement.

By supporting and nurturing these aspects, schools can help develop teachers who inspire and
motivate their students effectively.
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10. Child led challenge and adaptive teaching

Clear adaptive teaching is shown within all areas of the curriculum; meeting the needs of
individual children as well as providing opportunities to stretch the children’s learning through
critical thinking and real-life problems. Within maths, children have developed the skills to choose
their own challenge based on their understanding and confidence within that area of learning.
This means that there is challenge in every session for every child. Children are responsible for
ensuring that their learning is stretched and that they are keen to complete the most challenging
of work.

Child led challenge

As children’s independent learning skills develop we find that child initiated learning provides
opportunities for children to develop independence and responsibility and make the most of their
own and others abilities.

We strive to raise standards of achievement by supporting our children to become more secure,
motivated, confident, independent learners. Child-initiated independent learning helps our children
achieve higher levels of this in all aspects of their school life, and we hope their home life too. It
fosters our children’s individual, creative and personal development.

In the Early Years...
1. Give each pupil access to ALL activities

Give every child access to all of the activities. Explain to the whole class what each
activity involves and make sure that they understand before moving on.

2. Allow pupils to choose their starting activity.

Instead of teachers assigning work to groups, we allow the children to choose which
activity they are going to start on. When children choose their starting point, they
are assessing their own learning and levels of confidence.

3. Allow pupils to choose when to move on, or move back.

Let each child choose when to change activity whenever they want to. Why? Most
importantly, when a child makes the decision to change activity, or not to change
activity, they are constantly assessing their own learning. What’s more, this
completely frees you up to talk to children and spend almost the whole lesson
assessing children’s learning.

Suggested frameworks for starting children off with child-led challenges beyond the Early Years...

1. Give them a challenge or problem to solve - Give the children a range of materials
and objects in a bag, and then set a specific challenge e.g. Use anything in the bag to
make a musical instrument or an open-ended challenge e.g. Use anything in the bag
to be an historian and investigate the past
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2. Go on an observation walk - Take the children on a walk outside and ask them what
they notice. Encourage them to wonder What, Why and How e.g. In Geography,
what do you notice about the buildings in our local area?

3. Make the most of links between curriculum areas - ensures a more holistic
understanding, giving them the skills to deconstruct and reconstruct knowledge put
before them e.g. making links in science and English by challenging advertising
claims and slogans. What does it mean for a washing powder to wash ‘whiter than
white’? and to find their own slogans to challenge and plan an enquiry to test.

4. Present them with a conflict - Children are likely to have an opinion of their own
which will give them a purpose to investigate and explore further. E.g. “My friend
says that toothpicks are the best material for building a strong model bridge but |
don’t believe her”

5. Make the most of awe and wonder moments - e.g. In Art & Design, ask pupils to
each share a picture/photograph that they find beautiful; put the pictures together
in a slide show and share them. As children ‘ooh’ and ‘aah’ as the pictures progress.
Invite them to write/record/present thoughts about beauty or wonder

Adaptive teaching - What do we mean by it?

Adaptive teaching has a broad meaning, as it includes any way in which you modify the content,
presentation, environment or expectations of teaching for learning. It may be something which you
have planned carefully, such as a specific activity, and it may also be something spur of the moment,
based on a pupil’s response to input. Adaptive teaching may be ‘big’ (e.g. using a Teaching Assistant
(TA) to support a particular pupil) or ‘small’ (e.g. rephrasing a question to make it simpler). Adaptive
teaching may be used to meet the needs of any pupil, including those with SEND but also including
those who may be more able in a subject area. We expect all pupils to be able to achieve once we
provide the means for them to do so; the use of effective adaptive teaching means that we can
enable all pupils to access their learning.

Adaptive teaching strategies

Preparing additional or different work is only one way of adapting teaching and is often not the most
appropriate or effective. Some adaptive teaching does of course require planning and preparation
but much doesn’t; knowing your pupils, an awareness of their needs and an understanding of how to
adjust teaching in the moment, i.e. ‘reflexive teaching’, is just as effective. There are a range of ways
to adapt, which could be employed whatever the need of an individual pupil, dependent upon what
you are trying to achieve. None of these is set in stone and all should be approached and applied
with flexibility and creativity. Types of adaptive teaching include:

Outcome: have adapted expectations of the output you want someone to achieve. This could refer to
quality or quantity of work produced. Sometimes used as the ‘default’ position, this is not always
very effective, but can be appropriate on occasion. Use with caution

Support: the expectations of output may be the same but you provide more support/adapted
support for some people. This may be through adult support or the use of resources and displays.
Consider in particular how you are using TAs — just putting a TA with a pupil with SEND is not going to
meet their needs if the TA is not clear about what they need to do. We need to provide the optimum
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level of support, which particularly means not too much; in other words, if a pupil has TA support,
then the support should be focused on developing their learning and independence rather than task
completion, and the TA should not sit with them all the time (unless there is a very clear reason for
doing this). It is the teacher’s responsibility to direct the TA, and the teacher should also ensure that
they spend time teaching all pupils including, or especially, those with SEND

Task: sometimes it is appropriate to provide adapted tasks to suit different pupil’s needs. This could
include alternative prompts and these could be adapted in various ways, such as more use of visuals,
less text, fewer questions etc; be careful of making some tasks easier or less challenging as there is a
danger that this means lower expectations. If any scaffolds you prepare are accessible to all in the
first place then you would have much less need to prepare anything additional for particular pupils.
Be wary of pre-prepared worksheets as they may not actually meet the need you are trying to
address

Resource/presentation: the task is the same, but resources are adapted or it is presented in an
alternative way. This relates to ‘support’ above. For example, your pupils are doing a piece of
extended writing and some pupils are able to do it using a laptop whereas others may hand write
and use a spellchecker, and because of the use of these resources, you are expecting the same
quality of work. Regarding presentation, this could mean for example some pupils listening to a
poem being read on a tablet whereas others are reading it themselves, or it could be that material is
enlarged or printed on coloured paper. It could also include teacher language, so that you simplify
your language to make it more accessible whilst retaining the learning objective

Time: the task and expectations for outcomes are the same, but some people have longer to
complete it, and/or the task is broken down into shorter ‘chunks’. Increasing the time could apply to
home learning, where you could offer alternative deadlines. Chunking of tasks is a very useful
strategy for many pupils and could be used as a general rule rather than as an exception

Feedback: this is something that teachers tend to do automatically (offer personalised feedback to
each pupil, both written and verbal) and so may not think of it as adaptive teaching but it is. Specific
praise targeted at individual needs tends to be effective, focusing on the positives

Grouping: this is very common, but it is not enough on its own to make a positive difference to
learning (research suggests in fact that ability grouping can have a negative impact on pupils with
SEND), so it should be approached with caution. It is only helpful if the groupings and the teaching
are appropriate to the learning and the pupils
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11. Outdoor Learning

At Colham Manor, we have fantastic grounds and outdoor resources. Many of the children’s
sessions include outdoor learning. We try to use the outdoors across all areas of the curriculum.
This might be measuring distances between bulbs as we plant them in the garden, using the
outdoor stage for drama activities to inspire writing or going on a bug hunt as part of a biology
lesson. Outdoor responsibilities for children include taking care of the school pond and the
vegetable garden.

What is Outdoor Learning?

Outdoor learning is an educational approach that takes place outside the traditional classroom
setting. It will involve hands-on exploration, observation and experiential projects or experiences,
that are driven by the Early Years Foundation Stage Framework or National Curriculum. By using
their senses within nature or community environments, children are more likely to internalise their
learning experiences and be able to commit theses to their long term memory.

The benefits of outdoor learning

Outdoor learning pack

A real-world context for learning

Learning in a real context can turn the abstract into concrete. It inspires curiosity and investigation
which inspire enquiring minds and enables them to achieve.

outdoor learni lements indoor learni

Recent studies show that the outdoors is a dynamic environment that stimulates creativity and
enables learning to happen faster. Hands-on =minds-on!

Supports emotional and physical well-being

Fresh air and open space obviously promote physical activity but the impact of green spaces on
mental health is just as important.

! Positivel itud | self-

Children feel free to be themselves outside of the constraints of the classroom. Those Who struggle
to concentrate indoors often blossom outside, where their kinaesthetic learning needs can be
addressed more fully.

Increases knowledge of and care for the natural environment

Regular direct contact with the natural world builds deep connections that last a lifetime. How can
we expect people to care about something they don’t know?

“The classroom of the future should not be limited to a classroom at all- an ‘excellent’ curriculum
would go beyond the traditional boundaries and offer real-world learning experiences outdoors.”
Taking Learning Outdoors — LTS 2007
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What Outdoor Learning looks and feels like

Planning an outdoor lesson is done in the same way as inside the classroom. The beauty of teaching
outdoors is that the children often do not perceive it as ‘learning’ and yet they learn some of their
most valuable lessons there. The lack of walls means that they feel less inhibited — both physically
and mentally — and it allows them to join up their thinking by applying it in a real-world context.

Setting expectations before going out will help the children to understand the purpose of what is
going to happen. Letting them know how long the lesson will be will also allow them to relax into
the pace of the outdoor learning session. This should be done by keeping positive and emphasising
care through looking after themselves, each other and the natural environment.

As with all of our teaching and learning expectations, teachers should strive to keep it simple.
Children find it hard to listen to someone talking for too long, especially outdoors. Have a clear
mental plan of the session before you go out. Be sure to have a visual focal point (i.e.stand near or
hold the thing you are talking about) and ensure you model or demonstrate as you would in the
classroom.

The weather will affect children’s ability to learn, so it is important that teachers try to stand facing
the sun when talking to your group so they won't have to squint. Its also important to factor in that
attention span decreases in windy, wet or cold weather, so adjust your expectations accordingly.

Ensure you include a plenary as you would with any lesson. By evaluating the learning outside we
are allowing the children to share their actual learning experience and it will provide more valuable
feedback because it is done in context

Some examples of how outdoor learning can happen across the curriculum

Mathematics

Topic Concrete example Abstract example

Measures Measure and compare the Height
height and circumference of
trees Try to see the top of a tree

whilst looking upside-down

Use a measuring tape, metre | between your legs! When you
stick, cubes or bead string. can see the top, ask someone

to measure the distance
between you and the tree. Add
your leg length for a good
approximate height of the tree
—it's just trigonometry really!

Age/Girth

You can age a tree by counting
its rings of growth. But That's
not very easy unless it has
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been cut down! Fortunately,
the approximate age of a tree
can be estimated from the
girth (circumference) of the
trunk at 1.5m above the
ground.

Although each tree grows at a
slightly different rate (just like
us), on average the new
growth on its girth is 2.5cm per
year. Dividing the tree girth (in
cm) by 2.5 = age in years. Can
the children find a tree their
age? Which is the oldest and
fattest?

Other things to do with trees,leaves and seeds!

e Count the number of paces between one tree and another — how close do they grow to each
other?

Plot them onto a map or grid-squared paper.

Compare the shape or area of leaves or seeds.

Find the largest, tallest, furthest, widest...

Count the number of edges on leaves of different species.

Record fat, old trees or ones with an interesting history! www.ancient-tree-hunt.org.uk

Record tree health and more www.opalexplorenature.org/schools

English
The natural world is a wonderful source of inspiration for both written and spoken language.

Going on sound or adjective hunts, or simply playing word games or grouping words we see in our
natural world help children to become more observant of the world around them

Poems like Haiku, Acrostic,Lyric or Shape.

Traditional stories, fairy tales,mythology & folklore are often set in the natural world and can be used
to challenge popular misconceptions about the woods.

Encourage children to read books outside. Set up a storytelling or quiet reading space to enable this
to happen.

“Jumpstart! Literacy—games and activities for 7-14 years” by PieCorbett Literacy Outdoors

www.creativestarlearning.co.uk/c/literacy-outdoors/ *“Recipe for aWoodland” is one of Joseph
Cornell’s “Sharing Nature” activities which are available for free fromwww.sharingnature.com
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Art, Music or Science

Art and science often overlap —in the real world as well as the curriculum. From beautiful scientific
images of natural history to the artistic creativity and imagination required for scientific progress, the
line has been blurred.

Woodland sounds

Wind rustling leaves, branches creaking, people walking, birds singing or moving in the undergrowth.
What direction are the sounds coming from? How far away do they originate from? Vibrations
created by sharply tapping on living and dead wood produce a variety of sounds. Do all tree species
sound the same? How can you tell the difference between living and dead wood other than sound?

Shadow drawing

Observing the passing of time and the movement of the sun can be achieved together by putting a
stick in the ground, marking the shadow and then returning after a short while to see how far the
shadow has moved. Make it more artistic by attaching a piece of white card to the stick, carefully
trace the shadow of a plant and then come back to redraw it when it has moved. Use charcoal or soft
pencils to give the drawings a ‘shadowy’ effect.

Other ideas!

o Move like a minibeast — it may take more than one person to get the correct number of legs
though...
Make up a dance about a tree, a pigeon or some grass.
Set up a woodland theatre: string up a tarpaulin between some trees for a roof and there
you have your natural stage — just as Shakespeare would have done!

51



Learning at Colham Manor Aspire, Achieve, Thrive

12. Following Children’s Interests

We believe that when learning is centred around children’s interests, they are most motivated to
learn and succeed. While this is most evident in Early Years, aspects of child directed learning are
continued through the school.

Why is it Important to Build on Children’s Interests?

Building on children’s interests helps pupils to feel valued as an individual - someone who is an
expert in their own life experiences. What does this look like and what are the key features of
practice which seeks to encourage, value, celebrate and build on the ideas and interests of young
learners?

The Learning Environment

If adults and children are going to build a learning relationship around children’s interests, the
effectiveness of the learning environment will be the first key consideration. From the outset, if we
want children to express their own ideas and interests effectively, then we will need to consider the

amount of resources and the number of possibilities that are provided.

Resources which can be used in a variety of different ways will also be a key feature of an effective
environment. These open-ended materials will allow children to have their own ideas, whatever they
may be. Engaging in this process alongside young children will lead to valuable and rewarding
teaching and learning moments. A good starting point is to consider each of your classroom areas in
turn with your team.

e Does every resource earn its place on the shelf?
Can the materials and resources be used in a variety of different ways?
Are the resources stored effectively in order to encourage children to have their own ideas
and then carry them out?
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Consistency and Flexibility

Consistency within the environment is crucial; therefore, adopting a flexible approach will also be
key. Topics or projects can be a great way of exploring ideas and concepts with the children in
detail but, if the topic plan is too rigid, then other valuable learning opportunities can be missed.
If a whole topic is planned at the beginning of a half term with set activities, then we might be
missing vital opportunities to allow our observations to inform our planning.

o How flexible is your planning? Is it flexible enough to allow staff to respond to their
observations of the pupils regularly.

Build Resilience

Teachers should create a culture of experimentation. Children need to realise that making mistakes is
an essential part of learning. Reworking and revising allows students to cement their understanding.
If a student tells you they ‘can’t’ do something, correct them by stating, ‘you can’t do it yet.’ This
growth mindset approach is especially important in primary settings, so that young people feel more
prepared for any challenges they may face in secondary school. This positive reinforcement also
continually reminds your students that you care about each of them individually and that you’re
committed to their success.

NEVER
JENOUGH

TIME

Time

Too many stoppages during a session tends to interrupt the flow of children’s ideas and will often
result in lower levels of engagement. Within a well- planned learning environment, giving children
uninterrupted time to follow their own ideas and interests will result in a much greater progression
of ideas.
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Enhancements

The learning process is a cycle of reflection, discussion and effectively planned responses- add
enhancements in this way based on your observations and conversations. Adding enhancements to
areas in the class will allow pupils to really show that they are building on their interests and
fascinations.

Key questions to consider:

Are enhancements firmly based on the adults’ observations of children’s interests and
fascinations?

Is the process of adding enhancements both sustainable for the adults and meaningful to the
pupils?

Is the assessment/planning process seen as a cycle of observation, interaction, reflection,
planning and response?

How are your ongoing observations used to inform future planning?
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13. Keep Up Not Catch Up

The Keep Up Not Catch Up philosophy is central to Colham Manor’s vision for teaching and
learning. It is rooted in the highest expectations of what children can achieve and leads to
exceptional outcomes. Keep Up Not Catch Up is the relentless determination that no child will fall
behind. Children are given every opportunity to ensure that they keep up with the curriculum and
meet or exceed end of year expectations. This eradicates the necessity to catch up. This shared
vision resonates from every classroom.

Why Keep Up Not Catch Up
e-act.org.uk/Keep up not catch up.pdf

A recent study by the Education Policy Institute,

called ‘Closing the gap?’, illustrates very powerfully
the compounding effect over time of Disadvantaged = Non-disadvantaged
underachievement for disadvantaged pupils. As fig.1

shows, the overall attainment gap more than doubles
at each major point of transition for these children —
from an attainment gap of 4.3 months on average by R m 2
the end of Early Years, to around 9.5 months by Year

6, to over 19 months by age 16.

Secondary school

Primary: Year 6 (KS2)
Although this illustrates the bigger picture and data
informed information, for schools to have an impact, |Q| (—m—) 2
we need to address the reality that progression is
really an ‘in the moment’ issue, over a much smaller Primary: Year 2 (KS1)
time frame, perhaps within a lesson, or across a

series of lessons. 2 % g

Pupils fall behind when they don’t grasp a key idea or

concept, or develop an important misunderstanding Early years

or misconception that goes unnoticed. A pupil who

doesn’t really understand a crucial idea, or who 2 (—m—) 2
doesn’t succeed in ‘automatising” an important skill,
is likely to find that ‘gap’ compounds throughout
their school career — it becomes a barrier that gets in
the way of any new learning that depends on it.
Some authors have described this compounding
effect of gaps in learning as ‘cumulative dysfluency’:
“Gaps in pupils’ knowledge accumulate as they
become layered on top of one anotherin a
curriculum sequence. This accumulation of gaps,
known as dysfluency, limits pupils’ ability to acquire
the complex skills that depend on them, and may
even prevent them entirely from gaining those skills.

@ Fig 1: Attainment gaps over time — disadvantaged
and non-disadvantaged pupils (2017)

As cognitive science has shown, pupils’ ability to make sense of new information depends very
heavily on what they know already. This means that, for pupils who have gaps in their knowledge
and understanding, they are less able to learn new knowledge and in turn fall further behind. For
pupils without those gaps, existing knowledge can be turned into new knowledge more readily. This
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pattern, commonly referred to as ‘The Matthew Effect’, is a particular barrier for many disadvantaged
pupils — especially for pupils who have fallen behind at an early stage in their school careers.

What does Keep Up Not Catch Up look like in our school

Recent research by Ofsted highlights the importance of a more effective balance between pupils
keeping up with their learning and catching up later on: “Teachers and leaders should try to strike
a balance between approaches that enable pupils to keep up with their peers and reactive
approaches that identify, help and support pupils after they have fallen behind. These reactive
approaches are more likely to rely on assessment, diagnoses and interventions.”

When pupils ‘keep up’, they are being helped to learn what they need to learn, when they need to
learn it — focusing on building their ‘cumulative fluency’, lesson in, lesson out and week in, week out.
It is important to remember that progression is an ‘in the moment’ issue — it is not a macro-level
concern, or secured over the longer-term. It is a step-by-step process, involving mastery of small
building blocks, carefully layered one upon another.

“Embedding a ‘keep up’ approach will involve thinking deeply about curriculum, teaching and
assessment and, crucially, considering how best to align them to greatest effect.”

A ‘keep up’ approach will also benefit pupils’ behaviour, self-esteem, confidence and engagement in
learning. Research has shown a positive link between success in learning and pupils’ motivation. If
more pupils are helped to feel good about themselves as learners, to achieve success and to feel
included, then that in itself is worth striving for.

Ofsted’s report also noted: “The importance of practitioners, including teaching assistants, class
teachers and SENCos, having strong subject knowledge so they can understand how best to develop
and teach the curriculum to support pupils with SEND.” Embracing a fully-inclusive model, with keep
up at its heart, requires an all embracing strategy that includes thinking deeply about how best to
develop staff at all levels.

How we support Pupils to Keep Up Not Catch Up

High Expectations: Set clear and high expectations for all children, ensuring they understand the
importance of consistent engagement.

Early Intervention: Identify struggling children quickly and provide immediate support to address
their needs before they fall behind. This information should be annotated on planning and used to
inform your planning for the next lesson.

Focused Feedback: Provide timely and constructive feedback to help children understand their
progress and areas for improvement, in line with our marking and feedback policy.

Quality First Teaching: Emphasise high-quality, inclusive teaching that meets the diverse needs of all
learners within the classroom.

Regular Assessment: Use formative assessments to gauge understanding frequently using tools such
as PiXL therapies, PLCs, mini quizzes, assessment wheels and so on, allowing for adjustments in
teaching strategies as needed.

Collaborative Learning: Encourage collaboration among pupils, promoting peer support and learning
opportunities that keep everyone engaged.

Clear Learning Intentions: Clearly articulate learning goals so that pupils know what they are working
towards, which helps maintain focus.

Engaging Curriculum: Develop a curriculum that is engaging and relevant, making it easier for
children to stay interested and motivated.
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Supportive Environment: Create a classroom environment where mistakes are viewed as part of the
learning process, encouraging pupils to take risks.

Empowering Students: Involve children in their learning by encouraging them to take ownership of
their progress and set personal goals.
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