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What learning looks like at Colham Manor 

 

At Colham we believe that innovation and inspiration are central to classroom practice.  When pupils 

are engaged and inspired by exciting learning opportunities, learning is deep and motivation is high. 

Our school’s approach: 

●​ Children feel safe, happy and valued due to our excellent pastoral care and nurturing 

approach 

●​ Learning is exciting, engaging and inspiring for all 

●​ Learning behaviours are developed and pupils have a growth mindset; they are critically 

evaluative of their learning and motivated to improve.  Children are not afraid to make 

mistakes on their journey to success 

●​ The approach is explorative and child-led; building on excellent Early Years practice 

●​ Exceptionally high standards and a culture of deep learning mean that progress is rapid and 

attainment is high 

●​ ‘Keep Up not Catch Up’ culture ensures that pupils access pre-teaching and interventions as 

soon as they begin to fall behind and in most cases before they are able to fall behind 

●​ Staff will do whatever it takes for their children; both academically and from a nurture and 

care perspective; we are driven by the conviction that no child is left behind 

Our school is a safe environment that provides opportunities through the curriculum to allow 

children to flourish.  We have developed a culture where opportunities in school and extended 

school enable pupils to experience success and build self-esteem.  This, in turn, develops the 

children’s innate curiosity for learning and enables them to be resilient citizens of modern Britain. 

 

Colham teaching strategies 

 

1.​ Clear and challenging learning intentions 

Each session has a clear learning intention.  Pupils understand what the learning intention is and are 

encouraged to reflect on how it can be applied across a range of contexts.  Learning intentions are 

challenging and link closely to end of year expectations. 

2.​ Success criteria 

Success criteria are generated by children.  Through a clear understanding of the learning intention 

and modelling by adults, the children are able to identify how to make their work successful.  The 

success criteria is referred to throughout lessons by children considering their own and their peers' 

work and by the adults in the classroom.  Clear, personalised success criteria allow children to 

critically evaluate their own work and the work of others and allow them to understand their next 

steps for learning. 

3.​ Modelling 

At Colham Manor, teachers and support staff use modelling across the curriculum to move learning 

forward.  It is crucial for teachers to close the gap between what pupils can currently do and what we 
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want them to be able to do.  Teachers are confident about the learning intention; they are secure 

about the success criteria needed to achieve it and model the thinking and strategies needed to 

develop expertise.  Modelling and scaffolding are crucial for effective progress and can be seen in 

writing and maths, as well as across the entire curriculum. 

4.​ Higher order questioning 

Adults and pupils all ask effective questions.  In Early Years and Key Stage 1 questioning prompts in 

classroom displays help teachers to use a range of types of questions.  In Key Stage 2 children are 

encouraged to use question stems to ask each other questions and embed a culture of deep thinking.  

Teachers planning includes question prompts.  Questioning is a key strategy in driving learning 

forward.  Teachers use questions to challenge pupils' thinking.  Pupils use questions as part of the 

‘tuning in’ process to shape their learning journeys. 

5.​ Talk partners 

Talk partners are used across the school to ensure pupils are actively engaged in their learning.  

Adults model how to be an effective talk partner and pupils are responsible for ensuring that they 

use talk partner time efficiently.  Teachers expect feedback that demonstrates consideration of each 

other’s viewpoints as well as the impact of talking time on learning.  Higher order questioning 

provides depth to the subject matter and develops thinking and reasoning skills. 

6.​ Collaboration in the classroom 

Group work and collaboration are used to allow pupils to support each other as they learn new skills.  

Pupils are encouraged to work as part of a team and they will regularly work with other children, 

who may not be of the same ability or in the same friendship group.  We believe it is essential to 

teach children the skills to work effectively within a group. 

7.​ Investigation and exploration 

Exploration is key and so pupils are encouraged to explore open-ended tasks and investigate within 

lessons.  Investigative challenges can spark a child’s curiosity and lead to much higher motivation to 

learn and achieve. 

8.​ Drama 

Drama is used across the curriculum to make learning relevant for pupils.  A range of drama 

techniques such as role-play, hot-seating and freeze-framing allow pupils to consider a range of 

perspectives.  We know that drama can unlock children’s imaginations and help them to identify with 

others. 

9.​ Inspiring teachers 

Teachers plan lessons where they inspire and engage children.  This may be by using interesting 

props to create awe and wonder or by the teacher coming to the lesson ‘in role’.  For example, a 

teacher may wear a costume and teach in the role of a historical figure or a scientist. 

10.​Child led challenge and adaptive teaching 

Clear adaptive teaching is shown within all areas of the curriculum; meeting the needs of individual 

children as well as providing opportunities to stretch the children’s learning through critical thinking 

and real-life problems.  Within maths, children have developed the skills to choose their own 

challenge based on their understanding and confidence within that area of learning.  This means that 

2 



Learning at Colham Manor  Aspire, Achieve, Thrive 

there is challenge in every session for every child.  Children are responsible for ensuring that their 

learning is stretched and that they are keen to complete the most challenging of work. 

11.​Outdoor learning 

At Colham Manor, we have fantastic grounds and outdoor resources.  Many of the children’s lessons 

include outdoor learning.  We try to use the outdoors across all areas of the curriculum.  This might 

be measuring distances between bulbs as we plant them in the garden, using the outdoor stage for 

drama activities to inspire writing or going on a bug hunt as part of a science lesson.  Outdoor 

responsibilities for children include taking care of the school pond and the vegetable garden. 

12.​Following children’s interests 

We believe that when learning is centred around children’s interests, they are most motivated to 

learn and succeed.  While this is most evident in Early Years, aspects of child directed learning are 

continued through the school. 

13.​Keep Up Not Catch Up 

The Keep Up Not Catch Up philosophy is central to Colham Manor’s vision for teaching and learning.  

It is rooted in the highest expectations of what children can achieve and leads to exceptional 

outcomes.  Keep Up Not Catch Up is the relentless determination that no child will fall behind.  

Children are given every opportunity to ensure that they keep up with the curriculum and meet or 

exceed end of year expectations.  This eradicates the necessity to catch up.  This shared vision 

resonates from every classroom. 

Non-negotiables 

●​ Leaders, teachers and support staff will all be committed to the Keep Up Not Catch Up 

philosophy and approach 

●​ All staff will have the highest expectations of what children can achieve, proactively 

supporting every child to achieve their maximum potential 

●​ Staff will commit to using time and resources creatively to maximise all learning 

opportunities 

●​ Teachers will engage parents in supporting their child to keep up.  This will be done through 

structured conversations linked to current assessments 

●​ Teachers will assess effectively.  A deep understanding of their children’s learning and 

attainment will lead to highly effective planning and teaching 

●​ Teachers will intervene immediately and effectively when a child makes insufficient progress 

●​ Teachers will have a deep understanding of the curriculum expectations for their year groups 
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STRATEGY EXPLANATION 
Corrective teaching When a child has not met the learning intention, there is 

rapid support so that they are able to continue on the 
learning journey the following day.  This will usually take 
place in the afternoon – and always before the next 
session 

Pre-teaching Pre-teaching benefits pupils who are likely to find a 
concept difficult to grasp.  In pre-teaching, an adult will 
work with a small group to remind them of the basic skills 
or vocabulary they need to access the concept and start to 
introduce it before the lesson is taught to the class.  This 
means that when these pupils are taught the new concept 
in a lesson introduction with the whole class, they are able 
to approach the concept with confidence and can access 
the learning intention with their peers 

Work watch Children who have not made sufficient progress are 
identified quickly.  Their work is scrutinised daily with the 
class teacher and weekly with a member of SLT.  
Discussions are had with the child on successes and next 
steps.  Monitoring should ensure continual improvements 
in learning 

Effective feedback Feedback can have the greatest impact on learning.  When 
feedback is delivered within the lesson, or very soon 
afterwards, children make much more rapid progress.  
Corrective reviews can be used to support teachers with 
workload and ensure that feedback is specific and timely, 
having the biggest impact on learning.  There are a range 
of feedback techniques that fit into this. 

Use of Working Walls All classrooms should include working walls including 
essential prompts.  These displays allow the children to 
access support independently.  Learning walls will evolve 
as the learning journey progresses and will reflect current 
learning. 

Summative assessment and tracking Teachers use outcomes of summative assessment to 
inform future planning and teach to the gaps.  Where 
teachers assess rigorously and effectively, they are able to 
identify gaps in children’s learning.  This can be done 
through using the PiXL assessments, pupil data and QLAs.  
Teachers must track and monitor their pupils from their 
starting points and all teachers should be aware of their 
pupils’ prior attainment.   

Effective planning Effective planning requires time and strategy.  Where 
planning is highly effective, teachers have excellent subject 
and curriculum knowledge and ensure that pupils access 
the curriculum at an appropriate pace.  Planning must be 
related to where the children have to be at the end of each 
year and then the planning should work backwards to 
enable this to happen.  Planning should be responsive to 
the children’s needs, but the pace of learning should not 
slow if some children do not fully meet the learning 
intention.  In this instance, effective interventions should 
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be implemented.  In order to achieve rapid progress, high 
levels of challenge are evident in planning.   

Parents as partners Parents’ meetings should be conducted as structured 
conversations focused on pupil outcomes.  Personalized 
home learning should be offered to children who need 
extra support. 

 

Learning Behaviours at Colham Manor 

We are continually developing children’s ability to discuss their learning and encouraging reflection.  

Our children will face huge challenges in the wider world and we are working with them to develop 

skills and attitudes that will help them to be successful; encouraging skills to learn for life. 

Growth Mindset 

We believe that it is crucial for children to embrace challenges in learning.  We talk to them about 

the importance of a growth mindset and a positive attitude to learning.  When you believe that you 

can achieve, anything is possible!  Our child-led approach to adaptive teaching further supports the 

idea that all children are able to achieve the highest level of challenge. 

Resilience 

Children learn from their mistakes and are keen to improve.  We believe that our focus on confidence 

and self-esteem within school leads to increased resilience.  Our aim is for children to be able to 

critically evaluate their work and to be able to embrace points for development as a further learning 

opportunity. 

Risk Taking 

We encourage children to take risks and to see their mistakes as a key part of the learning process.  

Children are confident to attempt answering challenging questions. 

Respect 

All members of the Colham Manor community are expected to treat each other with respect. 

Independence 

We encourage children to believe that they can help themselves when they are stuck, but also know 

when and where to ask for help.  We have ‘5 Bs of Being Stuck’ posters in classrooms to support 

children with the steps to take when they are finding work challenging.  In addition, we expect 

children to follow the Steps to Success around the school without the need for adult prompting. 

Responsibility 

Children take ownership of their behaviour and their learning. 

We believe that the key to developing outstanding learning behaviours is ‘high challenge – low 

threat’.  When children feel valued and supported through strong, respectful, positive relationships 

with adults, they are far better equipped to deal with a high level of challenge.  High expectations 

from staff reflect in children’s attitudes to learning. 
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Our curriculum aims 

Our school intends to: 

✔​ Develop values for life, enabling all pupils to respect themselves and others 

✔​ Support pupils’ spiritual, moral, social and cultural development, equipping them with the 

knowledge and cultural capital they need to succeed in life 

✔​ Develop children’s understanding of what it means to be part of a community and how they 

can make a difference 

✔​ Support pupils’ physical development and responsibility for their own health, and enable 

them to be active 

✔​ Ensure equal access to learning for all pupils, with high academic ambition for every pupil 

and appropriate levels of challenge and support 

✔​ Promote a positive attitude towards learning 

✔​ Provide an inspiring, creative and progressive curriculum that is coherently planned and 

sequenced towards cumulatively sufficient knowledge for skills, future learning and 

employment 

✔​ Provide outstanding teaching and learning experiences which develop compassionate, 

confident and resilient learners 
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School visits, visitors and experiences 

School visits, visitors and experiences should be planned to support learning within the classroom.  

They are an integral part of inspiring and engaging learning and can offer unique and memorable 

learning opportunities across the curriculum. 

We expect at least one visit, visitor or experience to be planned per term.  Staff will be mindful of 

costs to parents/carers and will ensure that all children have the same fair access. 
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1.​ Clear and challenging learning intentions 

Each session has a clear learning intention.  Pupils understand what the learning intention is and 

are encouraged to reflect on how it can be applied across a range of contexts.  Learning intentions 

are challenging and link closely to end of year expectations. 

 

What are Learning Intentions? 

A learning intention is what the teacher wants the children to have learned or achieved by the end of 

a lesson. It's also known as a WALT (We Are Learning To). Learning intentions should be personalised 

depending on the ability levels of pupils, and they should be such that children can see what they 

need to do to progress.  A small group may have a different learning intention to the rest of the class. 

Ideally, a learning intention should be something that children didn't know before the start of the 

lesson. That way, teachers can avoid any repetition in their classes. They should also look to continue 

from the work done in the previous lesson, and end where the next one is due to begin.  

 

How to write Learning Intentions 

So that they're aware of what is expected of them during the lesson, children need to know the 

learning intention. Teachers should have the learning intentions written on their lesson plans to keep 

track of what they're teaching their children.  Teachers will also have the learning intention written 

on the board ready to discuss with children.  

When you’re planning a lesson you need to establish a clear objective. This objective must be clear to 

all the pupils. They’ll need to know: 

●​ WHAT they are learning. 

●​ WHY they are learning it. 

●​ HOW it links to their wider learning. 

Ideally learning intentions should be SMART: Specific, Measurable, Attainable, Relative and Timely. 

Only at the end of the lesson, or series of lessons, will you know for sure if your lesson objective was 

specific enough to be measured through some form of assessment. 

Learning intentions should be specific statements of what learners will be able to do by the end of 

the lesson. They are not the activities or outcomes of the lesson, but the learning gained from 

those activities and outcomes. 

To know how to write a lesson objective, you need to be clear about what you want pupils to be able 

to do or know by the end of the lesson. You also need to know their prior learning. This will help you 

to design a learning sequence in your planning that takes them from what they already know (or can 

do) to the next level. 

Once you’re clear on what learning needs to take place, you can formulate your learning intention. 

It’s a good idea to keep the primary national curriculum handy to ensure your lesson objective 

corresponds with the aims set out for your year group and the subject you’re teaching. 
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A great way to frame your lesson objective is to use the initialism WALT or ‘We are learning to….”. 

The key for writing good objectives is to keep them clear and challenging enough for all learners. 

Step 1: Identify the noun or noun phrase for what you what the children to learn. 

e.g. adjectives 

Step 2: Use Bloom’s Taxonomy to decide on the level of learning. 

e.g. comprehension 

Step 3: Identify a measurable verb from Bloom’s Taxonomy. 

e.g. describe 

Step 4: Add additional information to add context to the learning. 

e.g. We are learning to describe a cave using adjectives, and explain our ideas. 

 

What is Bloom’s Taxonomy? 

Bloom’s Taxonomy is a classification of the different outcomes and skills that educators set for their 

students (learning outcomes). The taxonomy was proposed in 1956 by Benjamin Bloom, an 

educational psychologist at the University of Chicago. The terminology has been recently updated to 

include the following six levels of learning:  

1.​ Remembering: Retrieving, recognising, and recalling relevant knowledge from 

long‐term memory. 

2.​ Understanding: Constructing meaning from oral, written, and graphic messages 

through interpreting, exemplifying, classifying, summarising, inferring, comparing, 

and explaining. 

3.​ Applying: Carrying out or using a procedure for executing, or implementing. 

4.​ Analysing: Breaking material into constituent parts, determining how the parts relate 

to one another and to an overall structure or purpose through differentiating, 

organising, and attributing. 

5.​ Evaluating: Making judgments based on criteria and standards through checking 

and critiquing. 

6.​ Creating: Putting elements together to form a coherent or functional whole; reorganising 

elements into a new pattern or structure through generating, planning, or producing. 

Like other taxonomies, Bloom’s is hierarchical, meaning that learning at the higher levels is 

dependent on having attained prerequisite knowledge and skills at lower levels.  

9 

https://www.twinkl.co.uk/teaching-wiki/blooms-taxonomy


Learning at Colham Manor  Aspire, Achieve, Thrive 

  

 

 

Here’s a handy table of sample verbs to help you with choosing a measurable verb: 

Knowledge Comprehension Application Analysis Synthesis Evaluation 

define​
identify​
label​
list​
match​
name​
recall​
recognize​
record​
relate​
repeat​
select​
state 

classify​
compile​
conclude​
discuss​
describe​
explain​
express​
give examples​
identify​
interpret​
recognize​
summarise​
translate 

apply​
calculate​
demonstrate​
develop​
interpret​
locate​
operate​
perform​
practice​
predict​
present​
report​
use 

analyse​
calculate​
categorise​
classify​
compare​
contrast​
determine​
differentiate​
distinguish​
examine​
outline​
test 

arrange​
assemble​
compose​
construct​
design​
develop​
diagnose​
manage​
organise​
plan​
propose​
relate​
summarise 

assess​
compare​
critique​
decide​
determine​
establish​
evaluate​
judge​
measure​
rate​
recommend​
select 
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2. Success Criteria 

Success criteria are generated by children.  Through a clear understanding of the learning intention 

and modelling by adults, the children are able to identify how to make their work successful.  The 

success criteria is referred to throughout lessons by children considering their own and their peers' 

work and by the adults in the classroom.  Clear, personalised success criteria allow children to 

critically evaluate their own work and the work of others and allow them to understand their next 

steps for learning. 

 

Success criteria is a set of features which a teacher wants to see in a child's work throughout a lesson 

or term. It is a good way to ensure that pupils know what's expected of them. It also encourages 

students to challenge themselves and think carefully about how they structure their work. 

Success criteria will usually be shared with pupils or created by them and referred to regularly before 

being used for self-assessment or peer assessment. 

The success criteria should be established at the very beginning of the lesson so your pupils know 

what the aims of the lesson are. Success criteria are not only for the benefit of the child but for the 

teacher too. Providing your pupils with a goal and an aim at the beginning of the lesson encourages 

them to work more efficiently as they have an endpoint they have to meet. As a teacher, having a 

goal for the lesson makes sure that the class keeps on topic and can reflect knowing that they learnt 

something from that lesson. 

What does Success Criteria look like? 

Below are some examples of success criteria for Year 2 instruction writing: 

✔​ I used an introduction 

✔​ I used numbered instructions in the right order 

✔​ I used the present tense 

These desired outcomes for the end of the lesson are direct and clear. Success criteria has to be clear 

and concise for pupils to make sure they understand what is being asked of them so they can achieve 

it. When a child has completed the task of that lesson they can reflect upon the success criteria to 

see if they achieved all the goals of the lesson. They will feel a sense of achievement and pride 

knowing they did what was asked of them for that lesson. 

Success Criteria in English 

Example of Y3 English lesson on adverbs: 

✔​ I can identify an adverb in a sentence. 

✔​ I can describe what adverbs are for. 

✔​ I can use an adverb in my own sentence. 

✔​ I can use adverbs to improve speech sentences. 
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Establishing the criteria at the beginning of the lesson gives your class an idea of what is expected of 

them. It also provides them with their own personal goals which they can tick off once they have 

achieved them. 

Success Criteria in Maths 

In Maths lessons it is a great idea to have the desired outcome present from the beginning of the 

lesson as it provides all your students with a sense of achievement once they have completed the 

lesson. 

Example of a Y3 lesson on measurement: 

✔​ I can measure the length of sides of rectangles and squares. 

✔​ I can add the measurements of sides together to calculate the perimeter. 

There are fewer outcomes in this lesson as what is required of your students is to understand a 

formula and put this into practice. Again the use of clear outcomes and the phrase 'I can' will provide 

your students with a sense of achievement and joy as they can reflect on all the new information 

they learnt that day. 
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 3. Modelling 

At Colham Manor, teachers and support staff use modelling across the curriculum to move learning 
forward.  It is crucial for teachers to close the gap between what pupils can currently do and what 
we want them to be able to do.  Teachers are confident about the learning intention; they are 
secure about the success criteria needed to achieve it and model the thinking and strategies 
needed to develop expertise.  Modelling and scaffolding are crucial for effective progress and can 
be seen in writing and maths, as well as across the entire curriculum. 

 

What is modelling?  

Modelling is… an instructional strategy in which the teacher demonstrates a new concept or 

approach to learning and pupils learn by observing, listening and or making learning notes.  

Noun ​ Observational learning 

The definition of observational learning is picking up how to do something by watching another do it. 

“Learning would be exceedingly laborious, not to mention hazardous, if people had to rely solely 

on the effects of their own actions to inform them of what to do. Fortunately, most human 

behaviour is learned observationally through modelling: from observing others one forms an idea 

of how new behaviours are performed, and on later occasions this coded information serves as a 

guide for action.”  

Albert Bandura 1977 

Where modelling can take place within a lesson  

 

 

 

 

 

 

 

 

 

 

The diagram above illustrates where modelling can take place within a lesson following the TEEP 

cycle  

(Teacher Effectiveness Enhancement Programme – which elicits six learning stages) 
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1. Prepare to learn (WALT and revise previous learning),  

2. Learning outcomes (Success Criteria),  

3. New information (teach new learning),  

4. Construct (lesson practise time with teacher),  

5. Apply to demonstrate (independent application),  

6. Review (plenary – has Success Criteria been met/AfL).  

Modelling can be used in all stages to help learn a new skill, undertake a task more effectively in 

terms of the success criteria, develop thinking skills, and thought processes etc. 

 

The 4 different types of modelling.  

Task and performance modelling  

Task modelling occurs when the teacher demonstrates a task that pupils will be expected to do on 

their own. This type of modelling would precede activities such as a science experiment, foreign 

language communication, physical education tasks etc. This strategy is used so that pupils can first 

observe what is expected of them, and so that they feel more comfortable in engaging in a new task 

or activity.   

This type of modelling can also be used for setting expectations for presentation in books, 

handwriting or formatting, for example, using a visualiser to model in a teacher exercise book so that 

pupils are clear and can see what is expected of them.   

Metacognitive modelling  

Pupils need cognitive support to help them learn to solve problems. A teacher modelling and 

thinking aloud while demonstrating how to solve a problem are examples of effective cognitive 

support. 

Metacognitive modelling demonstrates how to think in lessons that focus on interpreting 

information and data, analysing statements, and making conclusions about what has been learned. 

This type of modelling would be particularly useful in a maths lesson, when teachers go through 

multiple steps to solve a problem. Teachers would talk through their own thought process while 

they do the problem on a board or collaboratively.  

“This thinking-out-loud approach, in which the teacher plans and then explicitly articulates the 

underlying thinking process… should be the focus of teacher talk.” - Bandura  

This type of modelling can also be done in a reading lesson, for example, while the teacher asks 
rhetorical questions or makes comments about how to anticipate what is coming next in a story.  It 
can also be conveyed by providing prompts, modelling the use of the prompt, and then guiding 
pupils as they develop independence.  In most effective teaching, pupils are given words such as 
“who,” “where,” “why,” and “how” to help them begin to ask questions. 
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Modelling as a scaffolding technique  

A scaffold is temporary support that is used to assist a student. These scaffolds are gradually 

withdrawn as learners become more competent, and include the teacher ‘thinking out aloud’ as they 

solve the problem. 

When using modelling as a scaffolding technique, teachers must consider the pupils’ starting point in 

the learning process for that particular subject and also anticipate likely mistakes or misconceptions.  

Teachers first model the task for pupils, and then pupils begin the task and work through the task at 

their own pace. For example, in writing, a teacher would show the thought processes they go 

through as they determine the topic of the paragraph and then use the topic to generate a summary 

sentence.    

In order to provide a supportive learning environment for pupils who have additional needs or 

English as an Additional Language (EAL), teachers will probably need to model the task multiple 

times. 

Student-centred modelling  

Often the most effective type of modelling in terms of pupil engagement, teachers ask pupils to 

model a performance, task or a thought process.  

In student-centred modelling, teachers engage pupils who have mastered specific concepts or 

learning outcomes in the task of modelling it to their peers.  

This type of modelling makes the class less “teacher-centred,” which, in some cases, provides a more 

supportive learning environment for students. 

An example of this might be to ask a pupil who has mastered a concept in maths, to represent and 

explain their understanding visually to their peers, as illustrated in Allan Palvio’s model below.  

 

In order to be an effective modeller there are a number of steps you should take.  

Prepare the lesson well, particularly if you are going to conduct a demonstration that is new to you. 

If you are about to model something new for the first time, you might write out a script and rehearse 

what you are going to say. Plan the questions you are going to ask student to check their 
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understanding (what, where, when…) and what you will ask to ensure greater depth of learning 

(why, how might etc.)  

Take into account pupils’ prior knowledge and experiences. Model your thinking to explain links 

between an idea they have seen before and the one you are about to introduce. Think out loud the 

connections and the reasons for developing or changing this model.  

Maintain the pace of the lesson by using modelling for short periods only, especially if pupils are not 

used to this way of working. Until pupils’ listening skills have developed, model just a small part of an 

activity, for example, the conclusion of an investigation.  

Remember to task pupils with some sort of activity during modelling to ensure levels of engagement 

are high.  

Repeat the modelling of a process (teacher or pupil) whenever necessary. Some skills are only 

acquired through repeated practice. 
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4. Higher Order Questioning 

Adults and pupils all ask effective questions. In Early Years and Key Stage 1 questioning prompts in 

classroom displays help teachers to use a range of types of questions. In Key Stage 2 children are 

encouraged to use question stems to ask each other questions and embed a culture of deep 

thinking. Teachers’ planning includes question prompts. Questioning is a key strategy in driving 

learning forward. Teachers use questions to challenge pupils’ thinking. Pupils use questions as part 

of the ‘tuning in’ process to shape their learning journey. 

What is Higher Order Questioning?  

Higher order questioning encourages the development of higher-order thinking and encourages 

pupils to engage in metacognition by thinking and reflecting on their own learning. It involves them 

developing independence in planning, monitoring and evaluating their learning. 

This approach to questioning uses Bloom's Taxonomy, a series of hierarchical levels that build on 

each other and progress towards higher-order thinking skills (refer to ‘clear and challenging learning 

intentions’).  

Bloom’s Taxonomy for Higher Order Thinking 

This table of question stems moves through 6 levels of questions. The first three levels are 

considered lower order questions:  

Remember 

To retrieve, recognise and recall 

relevant knowledge from 

long-term memory. 

Understand 

To interpret or recall the information in a 

particular way. 

Apply  

The ability to use learned material in 

new and concrete situations. 

●​ Who...? 

●​ What...? 

●​ Where...? 

●​ When...? 

●​ Why...? 

●​ How much...? 

●​ How many…? 

●​ True or false? 

●​ Can you explain why...? 

●​ Can you say/write in your own 

words...? 

●​ What information can you infer 

from...? 

●​ What did you observe...? 

●​ What does this mean?  

●​ Choose the correct answer. 

●​ What do you think? 

●​ Is this the same as …?  

●​ Can you give an example of..?.  

●​ Choose the best definition of…? 

●​ This represents . . .  

●​ Is it valid that …?  

●​ What seems likely? Show in a graph, 

table, chart etc.  

●​ Which statements best support …?  

●​ Can you clarify? 

●​ What was the main idea? 

●​ How would you demonstrate...? 

●​ How would you present...? 

●​ Draw a story map.  

●​ Explain the decision-making 

process of… 

●​ Do you know of another 

instance where …?  

●​ Can you group by characteristics 

such as …?  

●​ Which factors would you change 

if …?  

●​ What questions would you ask 

of this character…?  

●​ How would you change...? 

●​ How would you modify...? 
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The final three levels are considered higher order. Higher order questions are what we use for Critical 

Thinking and Creative Problem Solving: 

Analyze 

Understanding the underlying structure 

of knowledge to be able to distinguish 

between fact and opinion. 

Evaluate  

Making judgments about the value 

of ideas, theories, items and 

materials. 

Create 

Reorganising concepts into new 

structures or patterns through 

generating, producing or 

planning. 

●​ How can you sort the different 

parts...? 

●​ What can you infer about...? 

●​ How would you explain...? 

●​ Which persuasive technique is 

used?  

●​ Determine the point of view, bias, 

values, or underlying intent 

presented in the material.  

●​ If … happened, what might happen 

next?  

●​ How is … similar to …? 

●​ What do you see as other possible 

outcomes?  

●​ Why did … changes occur?  

●​ Can you explain the result of…?  

●​ Do you know of another instance 

where...? 

●​ Can you show how certain 

characters/instances are similar or 

different? 

●​ What questions would you ask 

of...? 

●​  Can you illustrate...? 

●​  What choice does ... (character) 

face? 

●​ Can you tell the difference 

between…? 

●​ What is the problem with…? 

●​ What success criteria would 

you use to assess...? 

●​ What information could you 

use to prove...? 

●​ What information would you 

use to prioritise/order..? 

●​ What changes would you 

suggest...?  

●​ Do you believe …?  

●​ How would you feel if …?  

●​ How effective are …?  

●​ What are the consequences of 

…?  

●​ What influence will … have on 

our lives?  

●​ What are the advantages and 

disadvantages of …?  

●​ Why is … of value? What are 

the alternatives?  

●​ Do you think… is a good/bad 

thing? 

●​ Why did… choose…? 

●​ What would happen if...?  

●​ List the ways you can…? 

●​ What could a solution be 

for…? 

●​ Do you agree with the 

action/outcome? 

●​ Can you brainstorm a list of 

new and unusual uses for …?  

●​ Can you develop a proposal 

that would …?  

●​ How would you test …?  

●​ Which alternatives would you 

suggest for...? 

●​ How else could you …?  

●​ Describe a rule or common 

understanding about…? 

●​ How would you design a plan 

to...?  

●​ What could you invent to..?   

●​ What changes would you 

make to revise...?  

●​ Can you invent a new ending 

for…?​
 

 

How to plan for Higher Order Thinking questions: 
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Step 1: Refer to your carefully constructed learning intention (WALT) for each session and consider 

which higher order questioning prompts are best matched to assisting pupils in achieving their 

learning intention. 

Step 2: Consider where you will utilise these questions within the fabric of each lesson. How will 

these be used in the planning phase of the session (start of the task)? How will these evolve in the 

monitoring phase of learning (during the task)? How will higher order questions be utilised to 

evaluate learning (after the task)? 

Step 3: Include within your planning, the opportunities for modelling higher order thinking as well as 

those questions you will pose to pupils.  

 

 

 

Here is a handy table to help you construct higher order questions: 
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5. Talk Partners 

Talk partners are used across the school to ensure pupils are actively engaged in their learning.  

Adults model how to be an effective talk partner and pupils are responsible for ensuring that they 

use talk partner time efficiently.  Teachers expect feedback that demonstrates consideration of 

each other’s viewpoints as well as the impact of talking time on learning.  Higher order questioning 

provides depth to the subject matter and develops thinking and reasoning skills. 

What standards should we apply to talk partners?  

Support pupils to: 

-​ Ask questions to check understanding and clear up any confusion (clarify meaning) 

-​ Present information so that learners can follow the line of reasoning (use evidence) 

-​ Demonstrate command of the conventions of standard English (use correct grammar) 

 

One of our goals as teachers is to help our pupils to become fluent. 

Fluency 

“Before we own a word, we need multiple exposures – for  

     recognition around 20 times, for production, nearly 60 times. 

      To provide that exposure to pupils, teachers need a variety of  activities.” 

Paul Nation, Learning Vocabulary, 2020 

 

Planning talk partner activities 

We should: 

MAKE THINKING VISIBLE  

-​ Consider starting a unit of work with a collaborative activity, as it can be powerful for inquiry. 

-​ Think about what you will do for pupils who for whatever reason, will not be able to 

participate. 

-​ Consider building in opportunities for pupils to revise their performance in the activity (this is 

very useful for children who have had school absences) 

 

“Collaboration can increase learning, even if no pupils in that particular group, knows the correct 

answer.’’ 

Why Peer Discussion Improves Student Performance In Class Concept Questions, Smith, M. K, et al. (2009)  
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The Rosenshine Principles: 

 

-​ Building knowledge and understanding steadily  

-​ Enquiring through questioning  

-​ Assessing for learning  

-​ Reviewing 

 

 

 

Grouping Strategies: 

Considerations  

-​ Use data to put pupils in temporary groups, based on their needs (skills development or 

knowledge, etc.…) 

-​ Strategically encourage pupils who are similar to collaborate more naturally than they might 

otherwise.  

-​ Daily routines for collaborations can help save time because expectations become 

normalised. 

-​ Assign groups by passing out different numbered cards or colours (luck of the draw). 

 

Daily open conversations – teachers put sources or questions in bags or on the board for pupils to 

discuss. 

Daily closing exercises – in the final minutes, connect-extend-challenge. 

Discussion tables – teachers have a small group of pupils highlighted on the board indicating they 

have ‘discussion table’ that day: they know that they will be called to come to explore a topic in more 

depth.  
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Collaboration in the classroom 

Group work and collaboration are used to allow pupils to support each other as they learn new 

skills.  Pupils are encouraged to work as part of a team and they will regularly work with other 

children, who may not be of the same ability or in the same friendship group.  We believe it is 

essential to teach children the skills to work effectively within a group. 

Research: Collaborative Classroom Definition and Meaning | Top Hat  

A collaborative classroom is a classroom where students actively work with each other and with an 

educator in an active group learning environment. Collaborative classrooms utilise group learning 

principles, peer feedback and, often, technology such as tablets, and laptops to promote discussion, 

improve class participation and prompt greater knowledge generation. 

Collaborative classrooms refer to teaching circumstances that emphasise group education. In a 

collaborative classroom, students are encouraged to think critically, troubleshoot problems and offer 

feedback to peers. As collaborative classrooms promote deductive reasoning and cooperation 

amongst students and teachers, they are valuable tools that prepare students for the workforce. 

EEF: Collaborative learning approaches | EEF  

What Is It? 

A collaborative (or cooperative) learning approach involves pupils working together on activities or 

learning tasks in a group small enough to ensure that everyone participates. Pupils in the group may 

work on separate tasks contributing to a common overall outcome, or work together on a shared 

task. This is distinct from unstructured group work. 

Some collaborative learning approaches put pairs, groups or teams of mixed attainment to work in 

competition with each other in order to drive more effective collaboration. There is a very wide 

range of approaches to collaborative and cooperative learning involving many different kinds of 

organisation and tasks. Peer tutoring can also be considered as a type of collaborative learning, but is 

reviewed as a separate topic in the Toolkit. 

 

Key Findings 

1.​ Collaborative learning approaches have a positive impact, on average, and may be a 

cost-effective approach for raising attainment 
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2.​ Pupils need support and practice to work together; it does not happen automatically. 

Professional development can support the effective management of collaborative learning 

activities. 

3.​ Tasks and activities need to be designed carefully so that working together is effective and 

efficient, otherwise some pupils may struggle to participate or try to work on their own. It is 

important to ensure that all pupils talk and articulate their thinking in collaborative tasks to 

ensure they benefit fully. 

4.​ Competition between groups can be used to support pupils in working together more 

effectively. However, overemphasis on competition can cause learners to focus on winning 

rather than succeeding in their learning. 

5.​ The most promising collaborative learning approaches tend to have group sizes between 3 

and 5 pupils and have a shared outcome or goal. 

How Effective Is The Approach? 

The impact of collaborative approaches on learning is consistently positive, with pupils making an 

additional 5 months’ progress, on average, over the course of an academic year. However, the size of 

impact varies, so it is important to get the details right. 

Collaborative learning can describe a large variety of approaches, but effective collaborative learning 

requires much more than just sitting pupils together and asking them to work in pairs or group; 

structured approaches with well-designed tasks lead to the greatest learning gains. 

There is some evidence that collaboration can be supported with competition between groups, but 

this is not always necessary, and can lead to learners focusing on the competition rather than the 

learning it aims to support. Most of the positive approaches include the promotion of talk and 

interaction between learners. 

The evidence indicates that groups of 3 – 5 are most effective for collaborative learning approaches – 

there are smaller positive impacts for both paired work and collaborative learning activities with 

more than 5 pupils in a group. There is also some evidence that collaborative learning approaches 

are particularly promising when used to teach science.  

British Council: Collaboration in the classroom: a learner’s road to success | British Council  
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‘I speak, you listen!  I order you obey!’ Teaching has come a long way from this doctrine, and 

teaching styles have changed immensely. All for good reason. We speak now of collaboration and 

interactive learning. We speak of 21st-century skills and preparing learners for the future—building 

social skills, developing effective communication, critical thinking, and problem-solving. It is all very 

exciting, but what does this really mean for our students in context? How do we hone these skills in 

our language classrooms? 

A good start is ‘Collaboration’. Empowering our learners with the skills essential to work together. In 

the words of Henry Ford above ‘If everyone is moving forward together, then success takes care of 

itself.’ 

Collaboration involves deciding goals together with others, sharing responsibilities, and working 

together to achieve more than could be achieved by an individual on their own. (Barfield, 2016) 

Where Do We Start? 

There are a variety of strategies to introduce collaborative learning experiences in the classroom. The 

simplest of these being whole-class discussions, group work and pair work . Students work together, 

share different perspectives, and listen to the thoughts and opinions of their peers. All of these 

processes ‘discussion, clarification, and evaluation of other’s ideas’ facilitate learning. 

Project-based learning is another interesting way to engage students in collaborative learning. 

Besides being a welcome break from the usual classroom routine, project work also promotes 

autonomous learning. It provides students’ with the opportunity to think out of the box and devise 

solutions to real-world problems. 

With the dawn of the digital age, several apps and websites have surfaced to help students 

collaborate on digital platforms inside and outside the classroom. Padlet is great for collaborative 

brainstorming; Google Classroom is a good learning management platform where students can 

continue classroom discussions, download handouts, and submit assignments. Google Drive lets you 

edit and share documents and spreadsheets online and is a useful tool for student collaboration. 

Easier Said Than Done! 

Although collaboration is effective for student learning, we cannot simply put students into groups 

and pairs and expect them to work productively.  Students will only be able to work together if they 
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have learned how to do so. They also need relevant oracy skills to express themselves during the 

activity. (Littleton and Mercer, 2013) 

More often than not, stronger learners take the lead during collaborative tasks and steer the 

discussion as they deem fit. Weaker learners may shy away from sharing or simply nod in agreement, 

defeating the purpose of collaborative activity. 

How do we work our way around these challenges? It all boils down to effective setup. 

 Get It Right 

Setting up the task appropriately is key to the success of collaborative work. 

●​ Discuss objectives: We need to tell students why they are being asked to work 

together and convince them of the value and benefits of collaborative work for 

learning. 

●​ Set ground rules: Get the students to put together a set of rules that they need to 

follow during collaborative activities, e.g. Everyone must share, listening is key, respect 

everyone’s opinions, agree/disagree politely. 

●​ Establish goals: State a clear aim for each collaborative task and let students know 

what they need to achieve together within a given time frame. 

●​ Create moderately sized groups: A group of 4-5 students is ideal for active 

participation. 

●​ Introduce talking points: Give students specific points for discussion and encourage 

exploratory talk around these points. 

●​ Monitor carefully: Monitoring is key to ensure students are on-task and engaged. It is 

essential to check that there is a positive learning environment. 

Moreover, we as teachers must model what we expect in a collaborative classroom—listening 

patiently, paraphrasing appropriately, questioning politely, and artfully negotiating. The way we talk 

to our students has a strong influence on their attitude and conduct during group work. 

 Encourage exploratory talk in a class where students critically but constructively discuss ideas. Value 

diversity, build trust, promote open communication, and watch these trickle down to your students 
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during collaborative tasks. More importantly, praise and appreciate students’ efforts at every step of 

the way to bolster this positive learning environment. 

Don’t Take Our Word For It… 

Lev Vygotsky (1978) stated that cognitive development stems from social interactions within the 

zone of proximal development (See figure below). In simple terms, two heads are better than one! 

According to Vygotsky, the Zone of Proximal Development is the area where the most sensitive 

instruction or guidance should be given. This will allow the child to develop higher-order thinking 

skills that they can then use on their own. Interaction with peers is said to be an effective way of 

developing skills and strategies, and Vygotsky recommends that teachers use cooperative learning 

exercises in order that less competent children develop with help from more skilful peers. 

 

27 



Learning at Colham Manor  Aspire, Achieve, Thrive 

7. Investigation and Exploration 

Exploration is key and so pupils are encouraged to explore open-ended tasks and investigate within 

lessons.  Investigative challenges can spark a child’s curiosity and lead to much higher motivation 

to learn and achieve. 

 

Exploration  - a metaphor for curriculum study 

Exploring the curriculum is a process of investigation, discovery, and meaning-making. It involves the 

teacher as a guide, assisting and supporting the students along the way, but it doesn’t mean the 

children are either left to find out everything for themselves or told what to do every step of the way.  

Exploration is about setting off with a purpose and working together to achieve as much as we can. 

Not everything we do will work and not everything we find will be useful, but in the process of 

exploration pupils will acquire new skills, learn new information, and develop new understanding. 

Exploring the curriculum doesn’t mean taking our pupils along a well-trodden path, from one familiar 

place to another, it means setting off at the start of the year with a plan that includes all the major 

elements but gets a bit blurry around the edges, encouraging us to find out new ways and new things 

for ourselves. It means having staff and pupils that want to know where they're going, have ideas 

about the best way to get there, and are interested in stopping and looking at things along the way. 

Pupils develop their attitudes, dispositions, and values as they explore the curriculum. They are 

positioned as a competent and knowledgeable team, with ideas of their own.  Such a group has 

agency, vital to the process of learning. They appreciate that the journey involves hard work and 

application, it won’t all be easy, and at times they will face challenges, but – and this is the vital 

ingredient – they learn that the journey will be enjoyable, exciting, and worthwhile, and they will 

discover many new things along the away, making all their hard work worthwhile in the end. 

 

Using investigations in the classroom: 

Children are naturally curious. Good teaching in every subject exploits this very human characteristic. 

Rather than just telling pupils something, make them think about a topic or area of enquiry. At its 

simplest, this might just be ‘asking a question’ rather than ‘telling’. This promotes a more active 

approach that is much more effective than passive ‘telling’ in promoting lasting and active learning. 

Step 1: Beginning - Use brainstorming to open a topic. You can do this with the whole class, or begin 

with groups and then have a whole-class session. The important things are to make pupils think 

actively about the issues being raised and to establish their current knowledge of the topic.  

 

Step 2: Choosing the focus - A brainstorming session will throw up many different ideas that could be 

recorded on the working wall/flipchart. You, as the teacher, now have the opportunity to focus on 

the key area that is to be investigated.  

Example:  

●​ In Geography, Year 6 teaches about the link between human activity (for example energy 

use) and the local environment. In the brainstorm, some pupils talk about local worries 
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about the use of different energy sources. You might decide that an investigation into 

‘whether renewable energy sources are more sustainable than non-renewable sources and if 

so, why’ should be the focus. 

 

Step 3: Planning your investigative approach -It is important that pupils think about the methods to 

be used and why. This helps them develop personal investigative skills. 

Example:  

●​ In History, you could interview grandparents or older members of the community ideas such 

as ‘what things used to be like’ 

 

Step 4: Carrying out and reporting the investigation 

The pupils then have to carry out the investigation. Before they do this, it is important to establish 

the way the findings are going to be reported back. The form this takes depends on the nature of the 

investigation. You can have a fairly informal investigation where the report back might be ‘verbal 

reporting’ to the whole class. The report could also be in the form of a chart, to show similarities and 

differences in findings. 

Example:  

●​ In Art & Design, pupils might ask the same selection of questions about a particular painting 

style to at least two local artists. This could be reported back to the class as a verbal report or 

chart 

 

Step 5: Interpreting findings 

Once the data is reported and recorded, the findings have to be interpreted. This is key and it is very 

important that you, the teacher, do not dominate discussions initially. Make the pupils voice their 

own ideas (in verbal or written forms) before beginning to steer them, perhaps through questioning, 

to the key learning interpretations you are looking for. 

 

The investigative approach should become a habit for the good teacher. 
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8. Drama 

Drama is used across the curriculum to make learning relevant for pupils.  A range of drama 

techniques such as role-play, hot-seating and freeze-framing allow pupils to consider a range of 

perspectives.  We know that drama can unlock children’s imaginations and help them to identify 

with others. 

Literacy Tree: The Dramatic Roots of The Literacy Tree  

Here at the Literacy Tree, we thoroughly appreciate how drama can add a whole new dimension and 

depth to English, and many other curriculum subjects. When Drama is peppered through a sequence 

of literacy lessons, it can bring a narrative and its host of characters to life. It breathes new energy 

and vividness into dialogue and pathos into scenes from the tender to the treacherous.  

 Drama is also vital in how we share poetry. The most important way for children (and adults alike) to 

understand the rhythm and pulse of a poem truly is to witness its performance and to revel in its 

musicality. For both poetry and playscripts, performance is a critical part of the publishing process. 

Afterall, what better way to get a clear sense of audience and purpose?  

Drama is woven through many of the planning sequences that make up the Literary Curriculum. 

Indeed, we feel that there are many aspects of Appendix 2 and the Teacher Assessment Frameworks 

that a well-timed, well-chosen Drama activity will help nudge securely into place.  

Here are some of our favourite Drama activities – some may be very familiar to you - that crop up in 

our planning sequences and ways they can support children’s written outcomes.  

The Hook for the Book: We always begin with a dramatic bound into a book. This could be a 

mysterious suitcase or footprint arriving in the class or children handing in their ticket to board a 

doomed ship. We must create the context of the book in the classroom and spark a sense of 

excitement and trepidation before our literary voyage begins. This can always lead to the teacher Hot 

Seating as one of the main characters. Children ask investigative questions and make initial 

predictions.  

Conscience Corridor/Decision Alley: In every story worth telling there is a problem. A dilemma. Our 

pained protagonist stands aghast at this crossroads. At that precise moment, before committing 

themselves to one fated trajectory, multiple possibilities and their consequences unfold.  This activity 

is a wonderful way to explore these different hypothetical avenues.  

One child in roles as one of our characters walks carefully down a corridor lined with the rest of the 

class on either side. The character asks each of the children for the pros and cons of their potential 

decision. “Should I pay the Pied Piper?” “Should I tightrope walk across the Twin Towers?” The 

children on either side could be advisers in a royal court; wavy trees in a dark forest or simply 

concerned friends.  

This can lead to children using a wide range of literacy skills to give advice:  

Command sentences: “Please turn back now!” “Think before you act.”  

 Coordinating and subordinating conjunctions: “Before you leave home, think about your dear 

grandmother!” “When you step out over the edge, don’t look down – be fearless.” 
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Modal verbs: “You could do a deal with the Pied Piper.” 

 The subjunctive voice: this gives proceedings an urgent, formal tone: “I urge you to consider your 

position very carefully.”  

This activity could lead to a rich balanced argument or a persuasive letter.   

Thinking in Circles: The paths ahead for our main character may not always be so clear. In the book 

Cloud Tea Monkeys Tashi’s mother is so ill that she can no longer work. Tashi lays awake at night 

being buffeted by a whirlpool of worrisome thoughts that seem to lead nowhere.  

 In this activity, children stand in a circle around a child in the role of the main character. Each child 

repeats a worry that will be circling around the main character’s fraught mind. A great way to 

practise conjunctions and the conditional sentence: 

 “If your mother is ill, she won’t be able to work…If she is unable to work, she won’t be able to earn 

money…. If she can’t earn money, then she can’t pay a doctor.” It could also lead to a chance to 

practise question tags, “She will get better, won’t she?” “She must see a doctor, mustn’t she?” 

Children can chant their sentences at different volumes and the repetition of the conditional and 

question tags together can express a character’s inner turmoil. A superb springboard into writing an 

anguish-filled diary entry.   

 

 Freeze Frame and Thought Tapping: This activity allows children to inhabit the headspace of a range 

of characters in a particular scene. Print off a range of scenes from the text and, in groups, children 

choose one scene and create a relief. Once the group has decided on their poses, they can perform 

this to the rest of the class. The class teacher can move around the children’s created scene and, as 

they hold their poses, thought tap children, tapping them gently on the shoulder. Actors have to 

vocalise what they think their character might be feeling. This activity encourages inference and can 

draw in various sentence types: question, commands, exclamations and statements.  

If each scene is photographed and stuck in books, it can be a fresh way for children to sequence main 

events in a narrative and write captions.  

 Creating Conversations: Dialogue is a huge part of the curriculum and is an integral part of children 

writing a narrative. It is important to give the children a chance to plan a piece of dialogue and act it 

out. Give pairs of children a folded A3 piece of paper and some speech bubbles. Children write the 

character’s names at the top of each half and record the dialogue in a zig zag down the page. Next to 

the speech bubbles, children can also record what the character was doing and thinking while they 

said this.  

 Children can act out their dialogue with their partner for the rest of the class. This activity can 

develop children’s storytelling amongst their dialogue. It can also allow children to experiment with 

the language of speech (using the apostrophe creatively to show accent, ellipses and dashes to show 

pauses and interruption). Children can then “burst the bubble” and frame the dialogue within the 

appropriate punctuation, developing their use of the reporting clause. 

Whilst this list is by no means exhaustive, these activities will help to bolster children’s sense of 

narrative, pathos and dialogue. So, on occasion, if you haven’t already, encourage children to put 
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down their well-worn pencils, push tables back, limber up, get into character and strut the boards (or 

the classroom carpet as the case may be). Break a leg! 

Primary National Strategy : Drama-Primary-National-Strategy.pdf 
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9. Inspiring Teachers 

Teachers plan lessons where they inspire and engage children.  This may be by using interesting 

props to create awe and wonder or by the teacher coming to the lesson ‘in role’.  For example, a 

teacher may wear a costume and teach in a role as a historical figure or a scientist. 

 

An inspirational teacher often embodies several key qualities: 

1.​ Passion for Teaching: They show enthusiasm for their subject, making learning engaging and 

exciting. 

2.​ Empathy and Understanding: They connect with students on a personal level, understanding 

their individual needs and challenges. 

3.​ Encouragement: They foster a positive environment, encouraging students to take risks and 

embrace mistakes as part of the learning process. 

4.​ High Expectations: They believe in their students’ potential and set high, achievable 

expectations, motivating them to strive for excellence. 

5.​ Adaptability: They tailor their teaching methods to accommodate different learning styles 

and adapt to various classroom dynamics. 

6.​ Inspiration through Stories: They share personal experiences and stories that resonate with 

students, illustrating the impact of perseverance and hard work. 

7.​ Lifelong Learning: They model a love for learning by continually seeking knowledge and 

improvement themselves. 

8.​ Supportive Community Builder: They create a sense of belonging in the classroom, 

encouraging collaboration and respect among students. 

9.​ Critical Thinking and Creativity: They promote critical thinking and creativity, encouraging 

students to explore ideas and develop their own perspectives. 

10.​Mentorship: They serve as mentors, guiding students beyond academics and into personal 

growth, helping them navigate challenges. 

These qualities help create a nurturing and motivating environment that encourages students to 

reach their full potential. 

Creating an inspirational teacher involves several key steps and qualities: 

1.​ Foster Passion: Encourage teachers to explore and deepen their passion for their subject 

matter. Professional development opportunities, workshops, and collaboration with 

colleagues can ignite enthusiasm. 

2.​ Cultivate Empathy: Train teachers to understand their students' backgrounds, emotions, and 

learning needs. Empathy can be developed through training, mentorship, and reflective 

practices. 

3.​ Encourage Creativity: Provide freedom for teachers to innovate in their teaching methods. 

Allow them to experiment with new ideas, projects, and teaching styles. 

4.​ Promote High Expectations: Support teachers in setting and communicating high 

expectations for all students. Provide tools and strategies to help them scaffold student 

learning effectively. 
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5.​ Build Community: Create a supportive school culture where teachers feel valued and 

connected. Facilitate team-building activities and opportunities for teachers to share their 

experiences. 

6.​ Model Lifelong Learning: Encourage teachers to pursue their own learning and professional 

development. This can include attending conferences, participating in webinars, or pursuing 

further education. 

7.​ Provide Resources: Ensure teachers have access to the necessary resources, materials, and 

technology to enhance their teaching and support student learning. 

8.​ Offer Mentorship and Support: Pair less experienced teachers with mentors who can guide 

them, provide feedback, and share strategies for inspiration and engagement. 

9.​ Recognize and Celebrate Success: Acknowledge and celebrate the achievements of teachers 

and students alike. Positive reinforcement can boost morale and motivation. 

10.​Encourage Reflection: Promote reflective practices where teachers regularly assess their 

teaching methods and their impact on students, allowing for continuous improvement. 

By supporting and nurturing these aspects, schools can help develop teachers who inspire and 

motivate their students effectively. 
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10. Child led challenge and adaptive teaching 

Clear adaptive teaching is shown within all areas of the curriculum; meeting the needs of 

individual children as well as providing opportunities to stretch the children’s learning through 

critical thinking and real-life problems.  Within maths, children have developed the skills to choose 

their own challenge based on their understanding and confidence within that area of learning.  

This means that there is challenge in every session for every child.  Children are responsible for 

ensuring that their learning is stretched and that they are keen to complete the most challenging 

of work. 

 

Child led challenge 

As children’s independent learning skills develop we find that child initiated learning provides 
opportunities for children to develop independence and responsibility and make the most of their 
own and others abilities. 

We strive to raise standards of achievement by supporting our children to become more secure, 
motivated, confident, independent learners. Child-initiated independent learning helps our children 
achieve higher levels of this in all aspects of their school life, and we hope their home life too. It 
fosters our children’s individual, creative and personal development. 

 

In the Early Years… 

1.​ Give each pupil access to ALL activities 

Give every child access to all of the activities. Explain to the whole class what each 

activity involves and make sure that they understand before moving on. 

2.​ Allow pupils to choose their starting activity. 

Instead of teachers assigning work to groups, we allow the children to choose which 

activity they are going to start on. When children choose their starting point, they 

are assessing their own learning and levels of confidence. 

3.​ Allow pupils to choose when to move on, or move back.  

Let each child choose when to change activity whenever they want to. Why? Most 

importantly, when a child makes the decision to change activity, or not to change 

activity, they are constantly assessing their own learning. What’s more, this 

completely frees you up to talk to children and spend almost the whole lesson 

assessing children’s learning. 

 

Suggested frameworks for starting children off with child-led challenges beyond the Early Years… 

1.​ Give them a challenge or problem to solve - Give the children a range of materials 
and objects in a bag, and then set a specific challenge  e.g. Use anything in the bag to 
make a musical instrument or an open-ended challenge  e.g. Use anything in the bag 
to be an historian and investigate the past 
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2.​ Go on an observation walk - Take the children on a walk outside and ask them what 
they notice. Encourage them to wonder What, Why and How e.g. In Geography, 
what do you notice about the buildings in our local area? 

3.​ Make the most of links between curriculum areas - ensures a more holistic 
understanding, giving them the skills to deconstruct and reconstruct knowledge put 
before them e.g. making links in science and English by challenging advertising 
claims and slogans. What does it mean for a washing powder to wash ‘whiter than 
white’? and to find their own slogans to challenge and plan an enquiry to test.  

4.​ Present them with a conflict - Children are likely to have an opinion of their own 
which will give them a purpose to investigate and explore further. E.g. “My friend 
says that toothpicks are the best material for building a strong model bridge but I 
don’t believe her” 

5.​ Make the most of awe and wonder moments - e.g. In Art & Design, ask pupils to 
each share a picture/photograph that they find beautiful; put the pictures together 
in a slide show and share them. As children ‘ooh’ and ‘aah’ as the pictures progress. 
Invite them to write/record/present thoughts about beauty or wonder 

 

 

Adaptive teaching - What do we mean by it? 

Adaptive teaching has a broad meaning, as it includes any way in which you modify the content, 

presentation, environment or expectations of teaching for learning. It may be something which you 

have planned carefully, such as a specific activity, and it may also be something spur of the moment, 

based on a pupil’s response to input. Adaptive teaching may be ‘big’ (e.g. using a Teaching Assistant 

(TA) to support a particular pupil) or ‘small’ (e.g. rephrasing a question to make it simpler). Adaptive 

teaching may be used to meet the needs of any pupil, including those with SEND but also including 

those who may be more able in a subject area. We expect all pupils to be able to achieve once we 

provide the means for them to do so; the use of effective adaptive teaching means that we can 

enable all pupils to access their learning.  

 

Adaptive teaching strategies 

Preparing additional or different work is only one way of adapting teaching and is often not the most 
appropriate or effective. Some adaptive teaching does of course require planning and preparation 
but much doesn’t; knowing your pupils, an awareness of their needs and an understanding of how to 
adjust teaching in the moment, i.e. ‘reflexive teaching’, is just as effective. There are a range of ways 
to adapt, which could be employed whatever the need of an individual pupil, dependent upon what 
you are trying to achieve. None of these is set in stone and all should be approached and applied 
with flexibility and creativity. Types of adaptive teaching include: 
 

Outcome: have adapted expectations of the output you want someone to achieve. This could refer to 
quality or quantity of work produced. Sometimes used as the ‘default’ position, this is not always 
very effective, but can be appropriate on occasion. Use with caution 
 

Support: the expectations of output may be the same but you provide more support/adapted 

support for some people. This may be through adult support or the use of resources and displays. 

Consider in particular how you are using TAs – just putting a TA with a pupil with SEND is not going to 

meet their needs if the TA is not clear about what they need to do. We need to provide the optimum 
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level of support, which particularly means not too much; in other words, if a pupil has TA support, 

then the support should be focused on developing their learning and independence rather than task 

completion, and the TA should not sit with them all the time (unless there is a very clear reason for 

doing this). It is the teacher’s responsibility to direct the TA, and the teacher should also ensure that 

they spend time teaching all pupils including, or especially, those with SEND 

 

Task: sometimes it is appropriate to provide adapted tasks to suit different pupil’s needs. This could 

include alternative prompts and these could be adapted in various ways, such as more use of visuals, 

less text, fewer questions etc; be careful of making some tasks easier or less challenging as there is a 

danger that this means lower expectations. If any scaffolds you prepare are accessible to all in the 

first place then you would have much less need to prepare anything additional for particular pupils. 

Be wary of pre-prepared worksheets as they may not actually meet the need you are trying to 

address 

 

Resource/presentation: the task is the same, but resources are adapted or it is presented in an 

alternative way. This relates to ‘support’ above. For example, your pupils are doing a piece of 

extended writing and some pupils are able to do it using a laptop whereas others may hand write 

and use a spellchecker, and because of the use of these resources, you are expecting the same 

quality of work. Regarding presentation, this could mean for example some pupils listening to a 

poem being read on a tablet whereas others are reading it themselves, or it could be that material is 

enlarged or printed on coloured paper. It could also include teacher language, so that you simplify 

your language to make it more accessible whilst retaining the learning objective  

 

Time: the task and expectations for outcomes are the same, but some people have longer to 

complete it, and/or the task is broken down into shorter ‘chunks’. Increasing the time could apply to 

home learning, where you could offer alternative deadlines. Chunking of tasks is a very useful 

strategy for many pupils and could be used as a general rule rather than as an exception 

 

Feedback: this is something that teachers tend to do automatically (offer personalised feedback to 

each pupil, both written and verbal) and so may not think of it as adaptive teaching but it is. Specific 

praise targeted at individual needs tends to be effective, focusing on the positives 

 

Grouping: this is very common, but it is not enough on its own to make a positive difference to 

learning (research suggests in fact that ability grouping can have a negative impact on pupils with 

SEND), so it should be approached with caution. It is only helpful if the groupings and the teaching 

are appropriate to the learning and the pupils  
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11. Outdoor Learning 

At Colham Manor, we have fantastic grounds and outdoor resources.  Many of the children’s 

sessions include outdoor learning.  We try to use the outdoors across all areas of the curriculum.  

This might be measuring distances between bulbs as we plant them in the garden, using the 

outdoor stage for drama activities to inspire writing or going on a bug hunt as part of a biology 

lesson.  Outdoor responsibilities for children include taking care of the school pond and the 

vegetable garden. 

What is Outdoor Learning?  

Outdoor learning is an educational approach that takes place outside the traditional classroom 

setting.  It will involve  hands-on exploration, observation and experiential projects or experiences, 

that are driven by the Early Years Foundation Stage Framework or National Curriculum.  By using 

their senses within nature or community environments, children are more likely to internalise their 

learning experiences and be able to commit theses to their long term memory.  

The benefits of outdoor learning 

Outdoor learning pack 

A real-world context for learning  

Learning in a real context can turn the abstract into concrete.  It inspires curiosity and investigation 

which inspire enquiring minds and enables them to achieve. 

Outdoor learning complements indoor learning  

Recent studies show that the outdoors is a dynamic environment that stimulates creativity and 

enables learning to happen faster. Hands-on =minds-on!  

Supports emotional and physical well-being  

Fresh air and open space obviously promote physical activity but the impact of green spaces on 

mental health is just as important. 

Impacts Positively on attitudes and self-esteem  

Children feel free to be themselves outside of the constraints of the classroom. Those Who struggle 

to concentrate indoors often blossom outside, where their kinaesthetic learning needs can be 

addressed more fully. 

Increases knowledge of and care for the natural environment  

Regular direct contact with the natural world builds deep connections that last a lifetime. How can 

we expect people to care about something they don’t know? 

“The classroom of the future should not be limited to a classroom at all– an ‘excellent’ curriculum 

would go beyond the traditional boundaries and offer real-world learning experiences outdoors.” 

Taking Learning Outdoors – LTS 2007 
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What Outdoor Learning looks and feels like 

Planning an outdoor lesson is done in the same way as inside the classroom.  The beauty of teaching 

outdoors is that the children often do not perceive it as ‘learning’ and yet they learn some of their 

most valuable lessons there. The lack of walls means that they feel less inhibited – both physically 

and mentally – and it allows them to join up their thinking by applying it in a real-world context.  

Setting expectations before going out will help the children to understand the purpose of what is 

going to happen.  Letting them know how long the lesson will be will also allow them to relax into 

the pace of the outdoor learning session.  This should be done by keeping positive and emphasising 

care through looking after themselves, each other and the natural environment. 

As with all of our teaching and learning expectations, teachers should strive to keep it simple.  

Children find it hard to listen to someone talking for too long, especially outdoors. Have a clear 

mental plan of the session before you go out.  Be sure to have a visual focal point (i.e.stand near or 

hold the thing you are talking about) and ensure you model or demonstrate as you would in the 

classroom.  

The weather will affect children’s ability to learn, so it is important that teachers try to stand facing 

the sun when talking to your group so they won't have to squint. Its also important to factor in that 

attention span decreases in windy, wet or cold weather, so adjust  your expectations accordingly. 

Ensure you include a plenary as you would with any lesson.  By evaluating the learning outside we 

are allowing the children to share their actual learning experience and it will provide more valuable 

feedback because it is done in context 

 

Some examples of how outdoor learning can happen across the curriculum  

Mathematics  

Topic  Concrete example  Abstract example  

Measures  Measure and compare the 
height and circumference of 
trees. 
 
Use a measuring tape, metre 
stick, cubes or bead string.  

Height 

Try to see the top of a tree 

whilst looking upside-down 

between your legs! When you 

can see the top, ask someone 

to measure the distance 

between you and the tree. Add 

your leg length for a good 

approximate height of the tree 

– it's just trigonometry really! 

Age/Girth  

You can age a tree by counting 

its rings of growth. But That's 

not very easy unless it has 
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been cut down! Fortunately, 

the approximate age of a tree 

can be estimated from the 

girth (circumference) of the 

trunk at 1.5m above the 

ground.  

Although each tree grows at a 

slightly different rate (just like 

us), on average the new 

growth on its girth is 2.5cm per 

year. Dividing the tree girth (in 

cm) by 2.5 = age in years. Can 

the children find a tree their 

age?  Which is the oldest and 

fattest? 

 

Other things to do with trees,leaves and seeds!  

●​ Count the number of paces between one tree and another – how close do they grow to each 

other?   

●​ Plot them onto a map or grid-squared paper.   

●​ Compare the shape or area of leaves or seeds.  

●​ Find the largest, tallest, furthest, widest...  

●​ Count the number of edges on leaves of different species.  

Record fat, old trees or ones with an interesting history! www.ancient-tree-hunt.org.uk 

Record tree health and more www.opalexplorenature.org/schools 

 

English  

The natural world is a wonderful source of inspiration for both written and spoken language. 

Going on sound or adjective hunts, or simply playing word games or grouping words we see in our 

natural world help children to become more observant of the world around them 

Poems like Haiku, Acrostic,Lyric or Shape.  

Traditional stories, fairy tales,mythology & folklore are often set in the natural world and can be used 

to challenge popular misconceptions about the woods.  

Encourage children to read books outside. Set up a storytelling or quiet reading space to enable this 

to happen.  

“Jumpstart! Literacy–games and activities for 7–14 years” by PieCorbett Literacy Outdoors  

www.creativestarlearning.co.uk/c/literacy-outdoors/ *“Recipe for aWoodland” is one of Joseph 

Cornell’s “Sharing Nature” activities which are available for free fromwww.sharingnature.com 
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Art, Music or Science  

Art and science often overlap – in the real world as well as the curriculum. From beautiful scientific 

images of natural history to the artistic creativity and imagination required for scientific progress, the 

line has been blurred. 

Woodland sounds  

Wind rustling leaves, branches creaking, people walking, birds singing or moving in the undergrowth. 

What direction are the sounds coming from? How far away do they originate from? Vibrations 

created by sharply tapping on living and dead wood produce a variety of sounds.  Do all tree species 

sound the same?  How can you tell the difference between living and dead wood other than sound? 

Shadow drawing  

Observing the passing of time and the movement of the sun can be achieved together by putting a 

stick in the ground, marking the shadow and then returning after a short while to see how far the 

shadow has moved. Make it more artistic by attaching a piece of white card to the stick, carefully 

trace the shadow of a plant and then come back to redraw it when it has moved. Use charcoal or soft 

pencils to give the drawings a ‘shadowy’ effect. 

Other ideas!   

●​ Move like a minibeast – it may take more than one person to get the correct number of legs 

though...   

●​ Make up a dance about a tree, a pigeon or some grass.  

●​ Set up a woodland theatre: string up a tarpaulin between some trees for a roof and there 

you have your natural stage – just as Shakespeare would have done! 
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12. Following Children’s Interests 

We believe that when learning is centred around children’s interests, they are most motivated to 

learn and succeed.  While this is most evident in Early Years, aspects of child directed learning are 

continued through the school. 

Why is it Important to Build on Children’s Interests? 

Building on children’s interests helps pupils to feel valued as an individual - someone who is an 

expert in their own life experiences. What does this look like and what are the key features of 

practice which seeks to encourage, value, celebrate and build on the ideas and interests of young 

learners? 

The Learning Environment 

If adults and children are going to build a learning relationship around children’s interests, the 

effectiveness of the learning environment will be the first key consideration. From the outset, if we 

want children to express their own ideas and interests effectively, then we will need to consider the 

amount of resources and the number of possibilities that are provided. 

          

·         

 

 

 

 

Resources which can be used in a variety of different ways will also be a key feature of an effective 

environment. These open-ended materials will allow children to have their own ideas, whatever they 

may be. Engaging in this process alongside young children will lead to valuable and rewarding 

teaching and learning moments. A good starting point is to consider each of your classroom areas in 

turn with your team. 

●​ Does every resource earn its place on the shelf? 

●​ Can the materials and resources be used in a variety of different ways? 

●​ Are the resources stored effectively in order to encourage children to have their own ideas 

and then carry them out? 
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 Consistency and Flexibility 

       Consistency within the environment is crucial; therefore, adopting a flexible approach will also be 

key. Topics or projects can be a great way of exploring ideas and concepts with the children in 

detail but, if the topic plan is too rigid, then other valuable learning opportunities can be missed. 

If a whole topic is planned at the beginning of a half term with set activities, then we might be 

missing vital opportunities to allow our observations to inform our planning. 

  

●​ How flexible is your planning? Is it flexible enough to allow staff to respond to their 

observations of the pupils regularly. 

    

Build Resilience 

Teachers should create a culture of experimentation. Children need to realise that making mistakes is 

an essential part of learning. Reworking and revising allows students to cement their understanding. 

If a student tells you they ‘can’t’ do something, correct them by stating, ‘you can’t do it yet.’ This 

growth mindset approach is especially important in primary settings, so that young people feel more 

prepared for any challenges they may face in secondary school. This positive reinforcement also 

continually reminds your students that you care about each of them individually and that you’re 

committed to their success.    

 
Time  

Too many stoppages during a session tends to interrupt the flow of children’s ideas and will often 

result in lower levels of engagement. Within a well- planned learning environment, giving children 

uninterrupted time to follow their own ideas and interests will result in a much greater progression 

of ideas. 
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Enhancements 

The learning process is a cycle of reflection, discussion and effectively planned responses- add 

enhancements in this way based on your observations and conversations. Adding enhancements to 

areas in the class will allow pupils to really show that they are building on their interests and 

fascinations. 

Key questions to consider: 

·        Are enhancements firmly based on the adults’ observations of children’s interests and 

fascinations? 

·        Is the process of adding enhancements both sustainable for the adults and meaningful to the 

pupils? 

·        Is the assessment/planning process seen as a cycle of observation, interaction, reflection, 

planning and response? 

·        How are your ongoing observations used to inform future planning? 
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13. Keep Up Not Catch Up 

The Keep Up Not Catch Up philosophy is central to Colham Manor’s vision for teaching and 

learning.  It is rooted in the highest expectations of what children can achieve and leads to 

exceptional outcomes.  Keep Up Not Catch Up is the relentless determination that no child will fall 

behind.  Children are given every opportunity to ensure that they keep up with the curriculum and 

meet or exceed end of year expectations.  This eradicates the necessity to catch up.  This shared 

vision resonates from every classroom. 

 

Why Keep Up Not Catch Up 

e-act.org.uk/Keep up not catch up.pdf 

A recent study by the Education Policy Institute, 
called ‘Closing the gap?’, illustrates very powerfully 
the compounding effect over time of 
underachievement for disadvantaged pupils.  As fig.1 
shows, the overall attainment gap more than doubles 
at each major point of transition for these children – 
from an attainment gap of 4.3 months on average by 
the end of Early Years, to around 9.5 months by Year 
6, to over 19 months by age 16.  

Although this illustrates the bigger picture and data 
informed information, for schools to have an impact, 
we need to address the reality that progression is 
really an ‘in the moment’ issue, over a much smaller 
time frame, perhaps within a lesson, or across a 
series of lessons.  

Pupils fall behind when they don’t grasp a key idea or 
concept, or develop an important misunderstanding 
or misconception that goes unnoticed. A pupil who 
doesn’t really understand a crucial idea, or who 
doesn’t succeed in ‘automatising’ an important skill, 
is likely to find that ‘gap’ compounds throughout 
their school career – it becomes a barrier that gets in 
the way of any new learning that depends on it.  
Some authors have described this compounding 
effect of gaps in learning as ‘cumulative dysfluency’: 
“Gaps in pupils’ knowledge accumulate as they 
become layered on top of one another in a 
curriculum sequence. This accumulation of gaps, 
known as dysfluency, limits pupils’ ability to acquire 
the complex skills that depend on them, and may 
even prevent them entirely from gaining those skills.  

As cognitive science has shown, pupils’ ability to make sense of new information depends very 
heavily on what they know already.  This means that, for pupils who have gaps in their knowledge 
and understanding, they are less able to learn new knowledge and in turn fall further behind. For 
pupils without those gaps, existing knowledge can be turned into new knowledge more readily. This 
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pattern, commonly referred to as ‘The Matthew Effect’, is a particular barrier for many disadvantaged 
pupils – especially for pupils who have fallen behind at an early stage in their school careers. 

What does Keep Up Not Catch Up look like in our school 

Recent research by Ofsted highlights the importance of a more effective balance between pupils 
keeping up with their learning and catching up later on: “Teachers and leaders should try to strike 
a balance between approaches that enable pupils to keep up with their peers and reactive 
approaches that identify, help and support pupils after they have fallen behind. These reactive 
approaches are more likely to rely on assessment, diagnoses and interventions.” 

When pupils ‘keep up’, they are being helped to learn what they need to learn, when they need to 
learn it – focusing on building their ‘cumulative fluency’, lesson in, lesson out and week in, week out.   
It is important to remember that progression is an ‘in the moment’ issue – it is not a macro-level 
concern, or secured over the longer-term. It is a step-by-step process, involving mastery of small 
building blocks, carefully layered one upon another.  

“Embedding a ‘keep up’ approach will involve thinking deeply about curriculum, teaching and 
assessment and, crucially, considering how best to align them to greatest effect.”   

A ‘keep up’ approach will also benefit pupils’ behaviour, self-esteem, confidence and engagement in 
learning. Research has shown a positive link between success in learning and pupils’ motivation.  If 
more pupils are helped to feel good about themselves as learners, to achieve success and to feel 
included, then that in itself is worth striving for.  

Ofsted’s report also noted: “The importance of practitioners, including teaching assistants, class 
teachers and SENCos, having strong subject knowledge so they can understand how best to develop 
and teach the curriculum to support pupils with SEND.” Embracing a fully-inclusive model, with keep 
up at its heart, requires an all embracing strategy that includes thinking deeply about how best to 
develop staff at all levels.  

How we support Pupils to Keep Up Not Catch Up 

High Expectations: Set clear and high expectations for all children, ensuring they understand the 
importance of consistent engagement. 

Early Intervention: Identify struggling children quickly and provide immediate support to address 
their needs before they fall behind.  This information should be annotated on planning and used to 
inform your planning for the next lesson.  

Focused Feedback: Provide timely and constructive feedback to help children understand their 
progress and areas for improvement, in line with our marking and feedback policy.  

Quality First Teaching: Emphasise high-quality, inclusive teaching that meets the diverse needs of all 
learners within the classroom. 

Regular Assessment: Use formative assessments to gauge understanding frequently using tools such 
as PiXL therapies, PLCs,  mini quizzes, assessment wheels and so on,  allowing for adjustments in 
teaching strategies as needed.  

Collaborative Learning: Encourage collaboration among pupils, promoting peer support and learning 
opportunities that keep everyone engaged. 

Clear Learning Intentions: Clearly articulate learning goals so that pupils know what they are working 
towards, which helps maintain focus. 

Engaging Curriculum: Develop a curriculum that is engaging and relevant, making it easier for 
children to stay interested and motivated. 
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Supportive Environment: Create a classroom environment where mistakes are viewed as part of the 
learning process, encouraging pupils to take risks. 

Empowering Students: Involve children in their learning by encouraging them to take ownership of 
their progress and set personal goals. 
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